Aiming High Evaluation Report December 2000

Executive Summary

Research Methods

· Seven schools took part in case study research involving interviews with both staff and pupils from Years 9 to 13. Further interviews were held with professional musicians and other key figures involved in the project. A postal survey of ex-pupils involved in the project between 1995/7 was also conducted.
Evaluation of Aiming High project

School culture and project implementation

· The culture of the school, and in particular, the degree of senior-level support available determined the way in which the project operated, and was seen to operate within the school. Teaching staff felt that the success of the project was in many ways dependent on the ethos of the school.
Support for Aiming High within the school

· A high level of support from senior teaching staff facilitated the integration of the project within the school. Schools with this support tended to reiterate and expand the aims and theme of the project throughout the school. 
· Enthusiasm, and therefore support, for the project varied from school to school. In many instances lack of enthusiasm was attributed to the volume of work staff had, together with the increasing number of other initiatives schools were involved with. 
Impact on teachers and teaching practice 

· The majority of teachers valued the opportunity to take part in the staff development workshops organised by the Stoke-on-Trent Community Partnership. Many felt that the training days did feed back into their own teaching practice. Some music teachers felt that they re-affirmed the way in which they were teaching this type of music.
· Some teachers felt that participating in the music workshops increased their self-esteem. This was also confirmed by musicians working with schools, who felt that pupils taking part in workshops, developed more respect for their teachers by watching them work with ‘outside’ professionals.
· In some schools the role of co-ordinator was seen as a career development
Teaching staff’s perspective on targeting

· With the exception of the inspirational speaker sessions, activities were limited through necessity to smaller numbers of pupils. Fewer pupils had access to activities which, arguably, generated the greatest benefit. Schools decided, therefore, which pupils took part in activities.  

· Overall, some schools did appeared to be operating within the original concept of the Aiming High project i.e. selecting pupils who were seen as being educationally marginalised and under achieving. Some schools selected participants using different criteria, which ultimately had a detrimental effect not only on non-selected pupils from their own school, but participants from other schools too. Whilst it is acknowledged that many teachers are expert in choosing the ‘right’ child to benefit from such schemes as Aiming High, there is a need for organisers to make explicit the definition of this term in respect of pupils and to ensure consensus between schools. 

Impact on pupils 

· Many teachers felt that pupils taking part in the concert received a boost to their self-confidence and self-esteem. This was confirmed by professional musicians involved in the project, who felt that this stemmed from active involvement, in creating and performing music.
· The impact of the inspirational speakers was questioned by some teaching staff. Some suggested changes to the format of the sessions, however, overall many felt that more impact would be achieved by directly involving pupils in an activity. This was confirmed by pupils involved in group discussions.
· Many of the teachers thought the speaker sessions were of value to them, but were unsure of the benefit to the pupils.  
Developing links

· Many schools said they did not develop links with other organisations via the project. However, they also stressed that this was because they already had sufficient links.

· A number of schools did develop links through the project, both with other schools and with the community. 

· Staff appeared to welcome the opportunity to mix with staff from other schools in the area. This was particularly true of music teachers. Schools were keen for this aspect of the project to continue. 
Termination of Aiming High

· All participants in the research felt that schools needed projects such as Aiming High offering opportunities to take part in something that would enrich the curriculum. Schools, either financially or in terms of time, cannot afford to organise anything on a similar scale to Aiming High.

· The community was also described as being in need of this type of project, which would help to change attitudes and beliefs in the local area.

Special schools

· The partnership of special and mainstream schools was seen by many participants as being particularly valuable. 

· Pupils from both types of school were said to benefit enormously through working together. 

· For pupils from the special schools, the project offered not only a widening of experience but also a rare chance to share something with all other children. 

· Pupils from mainstream schools benefited from working with pupils of different abilities, through increased understanding and empathy. This was confirmed by the pupils themselves, and also by teaching staff and professional musicians.

Long-term impact on pupils
· In order to assess the longer-term effects of participation in Aiming High, data was collected from Year 10 and 11 pupils. A survey of ex-pupils was also conducted.

Activities

· Pupils’ views echoed previous evaluations, in that the majority of those involved in the concert had enjoyed their experience and felt they had benefited from this in terms of increased self-confidence. However, both staff and pupils felt that relatively small numbers of pupils were involved in this part of the project.
· Pupils were less positive in relation to the inspirational speaker sessions. Many felt that this had had little impact or influence on them. 

· Pupils felt that the speakers were chosen from an adult perspective rather than their own.

Pupils’ perspectives on targeting

· Many pupils felt that the original aim of the project had been diverted by some schools and a competitive element was present, particularly in relation to the concert performance. 
· Concern was expressed that pupils from the top streams were chosen to take part in the activities. These pupils were described as already being well motivated. 
· The majority of pupils felt that participants should be those who were undecided on whether to stay on in education and who were less motivated. 
Development and continuation of the Aiming High message

· The group sessions clearly demonstrated the value of follow-up discussions on the project. Many pupils involved in the discussions, felt that participation in the project had had advantages of which they had not been aware of previously. 

· Some schools hold tutorials related to the project, which possibly allowed pupils to reflect upon their experience, and made them more aware of personal gains.
Decision making

· As in the previous research, parents were seen as the main influence on decision-making. This took the form of reactive rather than active advice.
· The majority of pupils also felt that teachers influenced them to some extent. It is possible that teachers become more influential in terms of decision-making as pupils progress through school and require more specific advice and guidance. 
· Some pupils were deterred from contacting their careers teacher as they were unwilling to give up their free time to do so. Consequently many pupils felt they did not have enough career and future education related information.
· Opinion was mixed as to the influence of the project on decision-making. However, whilst many said it had not directly influenced them, pupils who had participated in the concert, felt that they now had increased confidence in their ability.
Perspectives of professional musicians and other stakeholders involved in Aiming High

· The general aim of the project was seen to be linked to raising self-esteem and aspirations. The importance of music in relation to this was emphasised.

· Projects such as Aiming High were regarded as important in breaking down some of the elitist connotations associated with music.

· Professional musicians were thought to benefit from participation in terms of increased self-esteem and enhanced teaching ability.

· A distinction was made between musical ability and musical literacy. It was confirmed that participants did not need musical literacy to take part in the concert performance.

1. Introduction

This final report of the Aiming High project was prepared by the Institute for Access Studies, Staffordshire University. The report is the third in a series, which have examined the project over the past two years. This report includes details drawn from case studies of seven schools involved in Aiming High, interviews with musicians and other professionals, and a survey of ex-pupils. The intention is to examine the longer-term benefits of the five-year programme, and to assess its ‘sustainability’ – i.e. what will remain beyond the funding period.

1.1 Background

The Aiming High project was initiated by Stoke-on-Trent Community Partnership in 1995 to raise aspirations of young people in North Staffordshire. The project arose from the belief that the area has a culture in which education and training are undervalued. Educational achievement in the area is low compared to the national average, as is the number of young people progressing into post-16 education and training. The Stoke-on-Trent LEA average scores are still substantially below the national averages in terms of both GCSE point score and the number of pupils obtaining 5 GCSE grades A* - C (DfEE, 2000). In addition, within the area, 14.7% of Year 11 school leavers were recorded as ‘not yet settled’ in 1999 compared to a national average of 7.3% (Staffordshire Careers, 2000). Stoke-on-Trent has also seen a decline in traditional manufacturing industries such as ceramics and a number of well-known companies have announced major redundancies within the last year. Young people in the area have traditionally followed their parents into these industries, many of which have now disappeared, or are in the process of contracting. 

The Aiming High project focuses on Year 9 pupils in schools in Stoke-on-Trent, Staffordshire Moorlands and Newcastle-under-Lyme involving them in a number of cross-curricular activities. Over the five years of the project, a variety of activities have been offered, many of which have involved musicians, dancers and other professionals in the arts working with young people (full details of activities can be found in previous evaluation reports, Thomas & Slack, 1999, 2000). The project has culminated each year in a concert involving Year 9 pupils, BBC Philharmonic Orchestra and various other professional performers. 

1.2 Evaluation strategy

The evaluation strategy for the final report consisted of a number of case studies of schools involved in the project. Staff and Year 10 and 11 pupils within these schools were asked to give their perspectives on the project.  The views of key professionals associated with the project were also sought, together with those of musicians from the BBC Philharmonic Orchestra taking part in workshops and the concert performance. In addition ex-pupils’ were surveyed in order to help gauge the long-term impact of the project.

2.  Research Methods

This section gives details of the research methods used to collect the data informing this evaluation report.

2.1 Overview

All participating schools were invited to take part in case study research. Seven schools responded to this invitation and much of the data included in this report has been drawn from these schools. The aim of this report is to investigate the longer-term impact of the five-year scheme, both on individual pupils’ aspirations, and in schools. To this end the research examined the impact of the project on young people taking part in previous years. Research was conducted with pupils who had taken part in Aiming High in the years 1995 - 1999 (i.e. Year 10 to 13 pupils). This took the form of group discussions with pupils in the case study schools, together with a postal survey to ex-pupils.  

Further interviews were held with a number of musicians associated with the BBC Philharmonic Orchestra to explore their perceptions of the project. In addition, key figures involved in Aiming High were also interviewed. The aim of this section of the research was to assess the extent to which different stakeholders from outside the school felt that the scheme had impacted not only on pupils, but also on teaching staff. 

All interviews and group discussions were recorded and transcribed. Transcriptions were then analysed for recurring themes and common issues. Data collected from the survey of ex-pupils was subject to statistical analysis to investigate trends and frequencies.  As in previous evaluations, the combination of both quantitative and qualitative research methods provides a richer and fuller account of the Aiming High experience for both pupils and professionals involved. 

2.2 Case Studies
Of the thirty participating schools, seven volunteered to take part in this stage of the research. Of these, six were comprehensive secondary schools; one was a school for pupils with special needs.  All the schools had been involved in the Aiming High project for a number of years.  Senior teaching staff, music and art teachers and project co-ordinators in these schools took part in one-to-one interviews. The interviews were semi-structured and issues discussed included the way in which the project operated within the school and perceived benefits of participation for both staff and pupils. Teaching staff were also asked if any aspects of Aiming High would be continued beyond the life of the project. (Details of questions discussed during interviews and group sessions can be found in the appendices, numbers 1-4). 

Year 10 and 11 pupils in the case study schools also took part in group discussions to explore their experience of the project. Discussions involved both male and female pupils who had taken part in Aiming High in previous years. Pupils had taken part in various activities e.g. some had attended speaker sessions only, some had participated in music or other workshops and the concert performance. Pupils were asked questions relating to what they saw as the benefits of the project, the way in which they made decisions relating to their future and the impact of Aiming High on this process.  One school involved in the research was also able to provide access to Year 12 and 13 pupils, who then took part in group discussions relating to their participation in Aiming High. A guide to the issues discussed can be found in the Appendices.

2.3 Musicians and other arts professionals involved in Aiming High

A number of musicians in the BBC Philharmonic Orchestra, who were taking part in workshops with Year 9 pupils, were interviewed. Musicians were invited to give their perceptions of the Aiming High experience, the perceived benefits, not only to the pupils and the schools involved, but also to themselves.  Interviews were also conducted with Martin Maris, Project Manager with the BBC Philharmonic Orchestra, Bill Connor, the conductor of the Aiming High concert, and David Millard, a designer responsible for theatre design and related workshops.  (Research questions are listed as Appendix 6).

2.4 Collecting data from ex-pupils

In order to investigate the longer-term impact of the project a postal survey was conducted with pupils who had participated in Aiming High in 1995/6 and 1996/7. The names of 100 pupils were selected at random from those pupils listed in the Aiming High booklet as participating in the project during 1996 and 1997. Questionnaires, designed by the Institute for Access Studies, were distributed by Staffordshire Careers directly to the pupils involved. Completed questionnaires were returned via Staffordshire Careers to Staffordshire University. A total of 27 questionnaires (over 80% of which were from females) were returned and the results subjected to statistical analysis.  

Questionnaires were designed to include sections on current education, employment and training, together with prospective education or career. Participants were also asked to give details of which Aiming High activities they had taken part in. Questions were included which related to the perceived impact of the project on decision-making, together with other influences on this process (See Appendix 7).

3. Evaluation of the impact of the Aiming High Project

This section of the report examines the extent to which different stakeholders, particularly teachers and pupils, feel that the project has had an impact of young people’s aspirations. In addition the aim has been to assess the long-term impact on pupils’ aspirations, teaching practice and the school itself. Findings are based on data drawn from the case study research together with data obtained from musicians, other key professionals and ex-pupils.  

As became clear in previous reports, schools ‘presented’ and implemented Aiming High in different ways (Thomas & Slack, 1999, 2000). Issues relating to good practice and implementation of the project are therefore, also presented in this section. Finally, the report looks at what will remain beyond the life of the project. This relates to structures, attitudes and practices that will remain after the project has terminated, and will benefit schools and pupils in the future.      

3.1 School culture and project implementation

Louise Stoll, in a recent book focusing on school culture, states that ‘Culture describes how things are and acts as a screen or lens through which the world is viewed’ (Prosser, 1999). Each school is also said to have a different ‘mindset’ of school life, described as ‘the way we do things round here’ (Deal & Kennedy, 1983). This mindset is unique to each school and is influenced by the external context of the pupils’ parents, the local community and senior management within the school (see Handy & Aitken, 1986). Similarly pupil culture also flavours that of the school and this is particularly significant during adolescence, when pupils’ identities and values undergo change and redefinition (Thrupp, 1997). Although schools are in similar locations and often draw their intake from a single population, ‘the way we do things round here’ can be very different. As outlined in previous reports the way in which the project operated, or was perceived to operate by pupils, exerted a considerable influence on the impact of the project. The culture of a school determined to a certain extent the way in which the project was portrayed and implemented within the school. Staff in participating schools were therefore asked to discuss the way in which the project operated within their school. Issues discussed included the way in which pupils were selected to take part in activities, the level of support for the project within the school and staff perceptions of the impact on pupils of participating.

3.1.1 Support for Aiming High within the school
It was apparent in some schools that Aiming High was strongly supported by the head teacher.  The majority of staff in these schools were aware of the project. For example in one school there was not only a pupil noticeboard for Aiming High, but also a staff noticeboard, giving details of activities etc.  In such schools the co-ordinators felt that if they wanted to carry out project-related activities they had the support of the head in using the school as a venue for workshops or practice sessions etc.  The importance of support from the head was noted by a music teacher, who felt that the school would be unable to take part in Aiming High without this level of support because of the amount of time it required him to be away from the school. If the project was strongly supported by the head and the rest of the staff, it was a ‘whole’ school decision to become involved, which subsequently made it easier if children missed lessons, or colleagues had to cover for staff absence. This point was reiterated by a co-ordinator describing the success of Aiming High in a school other than her own. This school, she said, ensured the project was successful regardless of the theme and how easily it could be integrated into the curriculum.  The reason given for this was the head teacher of that school who was described as outstanding in support of such initiatives, conferring authority to the project within the school. Furthermore, because of this personal interest, the project ‘gains in momentum like a snowball and is supported by senior teachers, which makes it a lot easier’. 

Similar feelings were echoed by staff in the school who felt that the success of the project was dependent on the ethos of their school, which was involved in so many external initiatives that Aiming High was seen as just another of these.  They did not, therefore consider it an unusual request for them to be involved. The head of the school confirmed that Aiming High was seen as a ‘natural’ part of the school, which slotted in with other activities. The project was said to have acted as  ‘quite a catalyst’ at the school.  She attributed this in part to the fact that ‘the curriculum development (here) is project-driven rather than curriculum or skills driven..... then you get the skills and you get it slotting into the curriculum. The project motivates and stimulates’. Taking part in the project stimulated and excited the pupils; this feeling was then taken back into the school environment and acted as a catalyst for other pupils.  The head felt that there had been an improvement in achievement, which although difficult to attribute to any one factor could be linked indirectly to Aiming High in that the project had provided children with the opportunity for self-development and exposure to quality experiences.

 A general culture of ‘aiming high’ for both pupils and staff was apparent in other schools. For many such schools Aiming High provided not only a ‘handle’, but also useful events linking into this general concept, giving strength to what they were trying to do. The basic ethos of aiming high was integrated throughout the school and in a more practical sense the theme of the project was incorporated into the curriculum wherever possible.  So, for example, one school included preparation work prior to the project (e.g. Year 8 were introduced to the idea of Aiming High before they moved into Year 9) and various school-based activities linked to Aiming High (e.g. awards and certificates distributed during assembly).  The importance of repeating the emphasis was demonstrated during discussion groups with both staff and pupils, when the need for reiteration of the message from Aiming High was stressed.  Some pupils do not make the link between the professionals visiting the school and themselves. Teaching staff stressed the importance of making and emphasising this link for pupils. 

In contrast, some schools appeared divided in their support for the project.  Although all the schools taking part in the research felt that they ‘aimed high’ for their pupils in general, enthusiasm for Aiming High as a project was said to vary, and some co-ordinators did feel they lacked support on occasion from other staff. Certain staff, albeit in the minority, were described as ‘blinkered’ in their approach and resented children being taken out of class, whatever the reason. It could not be assumed, therefore that all teachers had an open mind to challenge. This was confirmed by a member of the senior teaching staff who commented that some staff thought that if children missed a lesson ‘it was the end of the world’ but s/he felt the key factor was motivation. If a child was motivated then they would make up for any lost work. In defence of this, however, co-ordinators also felt that many of their schools were involved in so many other initiatives that staff could end up feeling ‘a bit shell-shocked’. Similarly a second school said that Aiming High had been integrated into ‘little pockets within the school’, the problem in part being due to the volume of work staff had, and the need to conform to the national curriculum. There is a danger that schools will become ‘swamped’ with various initiatives designed to raise aspirations and self-esteem in young people. Again this illustrates the importance of senior-level support and the need for co-ordination and co-operation between project organisers to avoid replication and ‘over-kill’.

Section summary

1. The culture of the school, and in particular, the degree of senior-level support available determined the way in which the project operated, and was seen to operate within the school. Teaching staff felt that the success of the project was in many ways dependent on the ethos of the school.
2. A high level of support from senior teaching staff facilitated the integration of the project within the school. Schools with this support tended to reiterate and expand the aim and theme of the project throughout the school. 
3. Enthusiasm, and therefore support, for the project varied from school to school. In many instances lack of enthusiasm was attributed to the volume of work staff had, together with the number of other initiatives schools were involved with.  
3.1.2 Impact on teachers and teaching practice

Many teachers were heavily involved in the Aiming High project. The research therefore sought to examine the longer-term impact in terms of the extent to which teachers felt that they themselves had benefited from taking part in the project. 
Art and music teachers were invited to take part in staff development workshops organised by Stoke-on-Trent Community Partnership, conducted this year by David Millard and Bill Connor.  Because of the limited time involved in preparation for the project, the workshops were designed to enable teachers and other professionals involved to come up with ideas prior to the involvement of the pupils.  Whilst most of the teachers involved appeared to value these sessions, opinion on their impact on teaching practice was mixed.  For example one music teacher, although valuing the opportunity to take part, felt that the sessions had no impact on his own teaching practice, but were helpful to the professional involved in that he benefited from the teachers experience with pupils.  Conversely, many teachers felt that the training days did feed back into their own work, that they had learnt from both the workshops and working with professional musicians. Furthermore, some teachers incorporated ideas from both into classwork (for example in warming up exercises). 

By bringing ‘outsiders’ into the school, staff as well as pupils, were given the opportunity to work with specialists. This was also thought to increase the self-esteem of teachers involved by re-affirming the way in which they worked with their pupils. For example, one music teacher had, he said, gained from taking part in the training day because ‘they were completely off the wall’ and abstract, encouraging them to look at instruments in a different way. The idea being, for him, that they were trying to encourage participants to think naturally rather than in the way music was traditionally expected to be performed. This had reinforced what he was taught as a student and reassured him that what he was doing in relation to this type of music, was what was happening in the professional teaching world. Therefore, while he had not been taught anything new, he had gained from the session. 
The BBC musicians working with schools confirmed many of these points. For example, one musician involved over the five years of Aiming High, and with significant impact in setting up the project, felt that a change of attitude in many teachers was apparent. It was felt that teachers have benefited from the realisation that other professionals outside the school understand what they are trying to do. Similarly pupils see professionals working alongside teachers and this increases their respect for them, ultimately enhancing teachers self-esteem. Many pupils did in fact confirm that they saw their teachers in a different perspective and had got to know them better during the project.
Alongside art and music teachers, staff acting as Aiming High co-ordinators were heavily involved in the organisation of the project within the school. Again schools selected staff for this role in different ways. In some schools the head of Year 9 was chosen for this role. This, according to one head was, with hindsight, a mistake, in that their workload was already extensive and did not allow them to give enough time to Aiming High. Similarly other schools had ensured the role of co-ordinator was not given to staff already heavily involved in the project, thereby sharing the workload. In certain schools the role of co-ordinator was viewed positively and seen as career development, not only by the co-ordinators themselves but also by senior staff.  One co-ordinator felt that it represented a different learning opportunity and supported continued learning within her career, taking her beyond classroom teaching.  A second co-ordinator felt that it had provided her with the opportunity to network and broadened her experience by adding the role of administration to her normal teaching. All of the above examples show evidence of organisational and individual learning, and as such offer benefits for the future in terms of other projects and possible career developments.

Section summary

1. The majority of teachers valued the opportunity to take part in the staff development workshops organised by the Stoke-on-Trent Community Partnership. Many felt that the training days fed back into their own teaching practice. Music teachers felt that they re-affirmed that the way in which they were teaching this type of music.
2. Some teachers felt that participating in the music workshops increased their self-esteem. This was also confirmed by musicians working with schools, who felt that pupils taking part in workshops, developed more respect for their teachers by watching them work with ‘outside’ professionals.
3. In some schools the role of co-ordinator was seen as a career development.  
3.1.3 Teaching staff’s perspective on targeting

One of the fundamental questions involved in evaluating Aiming High and other similar projects is who is taking part in the project? The Aiming High project was directed towards all Year 9 and aimed to raise aspirations by working with all pupils. Thus pupils who were well motivated and already likely to enter post-compulsory education were also included. With the exception of the inspirational speaker sessions, however, activities were limited to a restricted number of pupils because of safety and practical reasons. In fact this was acknowledged as a limitation of the project by one of the organisers. As outlined in previous reports, smaller numbers of pupils therefore had access to those activities which, arguably, had the most impact (Thomas & Slack, 1999, 2000). Decisions had to be made therefore, on which pupils did and did not participate in these activities. 

The organisers of the project have stated that the selection of pupils has always been left to the schools. The initial aim of the project was not to target pupils who were musicians. This was confirmed by other professionals involved in the concert, who felt that there was a distinction to be made between musical ability and literacy. Professional musicians felt that the western concept of music was more formal, and related to the way in which ideas were communicated, focusing on the ability to read music rather than actual performance. For example, formal music involved a professional orchestra reciting a set piece, and was perceived as intellectual and elitist. Informal music focused on creation and communication, and did not require musical literacy but the ability to play. Pupils did not require musical literacy to take part, in fact many professional musicians felt that this acted as a ‘straight-jacket’ in respect of the music developed as part of Aiming High. 

The issue of selection has been highlighted in previous evaluation reports, and this point was reiterated at a co-ordinators meeting attended by researchers on 6.10.99. At the meeting it was stated that the selection of pupils was ‘out of the organiser’s hands’ and up to ‘teachers as experts’. Teachers should, organisers said, be choosing children who were ‘under-achieving’ and ‘educationally marginalised’. The choice of pupils was ‘on the conscience of the teachers’. Indeed many teachers confirmed that they felt they were experts in this field, and as such should be left to do what they ‘were good at’. However, a significant number of teachers, both music and those acting as co-ordinators, seemed unclear on this point, saying that a certain degree of musical knowledge was necessary to take part in the musical component of the concert. Similarly many schools appear to use different criteria in selecting pupils to take part. More importantly, many pupils perceive the selection process in a way that is detrimental to their self-esteem (this is discussed at length in previous evaluation reports, see for example, Thomas & Slack, 1999, p.38, Thomas & Slack, 2000, p.18).  

In most schools children both volunteered and were then selected.  For example some activities attracted more volunteers than there were places, schools then selected from this group.  Other schools actively selected pupils to take part in the project.  However as stated above many schools appeared to use different methods of selection.  Music teachers (involved primarily in selecting children to take part in the concert) operated different criteria in different schools. One school, originally picked children with no musical experience and said that these pupils felt demoralised because they could not play and other pupils in their cluster group could perform. The music teacher felt this was detrimental to the children’s self-esteem and in the following years selected children who could play, although not necessarily the best performers. She was also of the opinion that these pupils enjoyed the experience more because they are already ‘into music’.

Other teachers from the case study schools felt that the original concept of Aiming High was to involve children who wouldn’t normally have a chance of playing with a professional orchestra.  Such children, they felt, didn’t necessarily have to be musical and it was possible to include children who could not play musical instruments. Initially, therefore, they had included ‘children from the top ability and children with statements in the same group’.  In following years it was felt that an element of competition had crept in and certain schools used the concert as a showcase.  For example, one said ‘You’d turn up with all your kids, who were really trying their hardest but they weren’t musicians and they were getting a tremendous amount out of it, and they’d look across and see someone’s school orchestra sitting there’.  The same teacher, felt, however that the majority of schools kept to the what he saw as the original spirit of the idea, which was carried through into other departments, in that they all felt they were looking for interest shown by a child, they would then select that child and find a way for them to perform.  If the same children were continually selected there would be a hard core of children in the top ability group who would take part in everything.  Care was needed in how the selection/volunteer process was put across to the pupils, because pupils who perceived themselves to have no talent would not put themselves forward to take part. Furthermore, as one head said, ‘kids get very hung up if they think only the best kids are representing the school’. Similarly, it was felt that the project became elitist if only a few children were picked to take part, there had to be something for everyone if they were to try and change the culture of all pupils. This was confirmed by one of the project organisers, who felt that where as some schools have grasped the concept behind the project, others have not.

A second school had deliberately tried to include children other than the ones involved in musical productions in an attempt to broaden the spectrum of pupils. In previous years pupils had been selected according to musical ability, mainly because the music teacher felt that other schools tended to choose musicians to take part. However, it was also felt that children who can play do get plenty of opportunities to take part in concerts, etc. and if the same children take part in all these activities then this is unfair to the rest. In addition if children who can play take part, and then are given only one note to play they can become demotivated because their ability is not stretched. This was supported not only by other teaching staff, but also by comments made by pupils during focus group discussions. In view of this the music teacher felt that it was far better if everyone chose children with little or no musical experience. The project represented a real opportunity for such children and in his opinion this was not only feasible but also preferable. He was not aware that the school received any direction from Aiming High in relation to how they choose the children to take part.  This was also apparent during interviews with teachers involved in the project.

Section summary
1. With the exception of the inspirational speaker sessions, activities were limited through necessity to smaller numbers of pupils. Fewer pupils had access to activities, which arguably, generated the greatest benefit. Schools decided, therefore, which pupils took part in activities.  

2. Overall, some schools appeared to be operating within the original concept of the Aiming High project i.e. selecting pupils who were seen as being educationally marginalised and under achieving. Some schools selected participants using different criteria, which ultimately had a detrimental effect not only on non-selected pupils from their own school, but participants from other schools too. Whilst it is acknowledged that many teachers are expert in choosing the ‘right’ child to benefit from such schemes as Aiming High, there was a need for organisers to make explicit the definition of this term in respect of pupils and to ensure consensus between schools.  

3.1.4 Impact on pupils

Whilst teaching staff were aware that it is very difficult to assess the impact of Aiming High on raising aspirations because of the numerous other factors involved, many were of the opinion that children directly involved in the concert performance received a boost to their self-confidence and self-esteem. Professional musicians also felt that inspiration and motivation comes through being actively involved in a project, in creating and performing the music. The impact of the speakers, however, was questioned by some teaching staff, who felt that they did not ‘fire’ children, who probably listened for a while and then lost interest. Children needed to be prepared to listen and it was suggested that Year 9 boys in particular were not really ‘into listening’, that this was not considered ‘cool’. Other teachers felt that for the sessions to have an impact on pupils they had to feel that they were involved, as for example in the music workshops. The key factor in this was described as ‘something run by an outside agency for Aiming High, rather than something run by the school’ which made pupils feel ‘special’. This would appear to be particularly true in relation to arts education. Recent research has shown that large numbers of pupils have little opportunity to take part in drama or dance (NFER, 2000). Similarly, many children feel they have learnt very little from music whilst at secondary school.  The National Federation for Educational Research report found that young people exposed to good and effective arts teaching can benefit a great deal not only in terms of skill and knowledge, but also in personal and social development. However, an important factor in this was the individual teacher. Whilst children expressed a preference for those able to demonstrate practical skill, this was particularly true if individuals were seen to be practising artists. 

Other teaching staff felt that pupils were very interested in some of the sessions, describing them as ‘mesmerised’ by Simon Weston for example.  It is also worth noting that in this particular school, pupils were given a preparatory talk on Simon Weston’s experiences prior to their visit to Victoria Hall because the head felt that there is an ‘enormous lot of sensitivity in kids but it’s just a matter of putting it into context and explaining things before’.

Other schools would prefer to bring speakers into school, choosing individuals such as ex-pupils who have achieved. This was thought to have more impact because pupils saw them as being on their own level and felt they were not ‘preaching’ to them. It was also suggested that a presentation style was possibly an old fashioned way of doing things, i.e. the accepted way for older adults, but younger people were more interested and motivated by the newer more technological ways of doing things incorporating greater personal contact. Views expressed by pupils during group discussions also supported the idea of smaller, more personal groups in which they could talk to individuals and ask them questions. Few people, pupils said, dared to ask a question in the Victoria Hall because they were self-conscious. However, overall, activities in which they could all participate more actively were preferred.

Many of the adults involved thought the sessions were interesting and valuable to them, in fact one co-ordinator felt that it was very beneficial for staff to attend the sessions, but many were also unsure if children reacted to, and gained from, the talks in the same way. One co-ordinator felt that the problem was in seeing another adult so that the speaker in effect become just another teacher and the message is possibly lost.

Section summary

1. Many teachers felt that pupils taking part in the concert received a boost to their self-confidence and self-esteem. This was confirmed by professional musicians involved in the project, who felt that this stemmed from active involvement, in creating and performing music.
2. The impact of the inspirational speakers was questioned by some teaching staff. Some suggested changes to the format of the sessions, however, overall many felt that more impact would be achieved by directly involving pupils in an activity. This was confirmed by pupils involved in group discussions.
3. Many of the teachers thought the sessions were of value to them, but were unsure of the benefit to the pupils.  
3.1.5 Developing links
Many of the case study schools reported numerous existing links with various businesses and organisations. In view of this, although few schools felt they had developed new external relations via Aiming High, this was not seen as problematic, but was attributed to the fact that they had not taken advantage of the opportunities offered by the project.  Some schools however, had developed links to the community via Aiming High which were continuing after its cessation. Examples given were links to a local hospital in which the school has set up and maintained a garden on the hospital premises. A second school had also developed a link with a local hospital and pupils have made wind chimes for patients and visited them there. A third school had, as part of the video making activity (offered as part of the final year’s project), filmed in the local community, which the co-ordinator felt took the school into the community, making it more visible. These feelings were also echoed by two of the schools for children with special needs involved in this year and the preceding year’s evaluation. Staff at the school felt that taking part in Aiming High had made their schools more visible in the community. 

Most of the teachers felt that the project offered an opportunity to mix with staff from other schools and were hopeful that this would continue beyond the life of the project.  One school for example, was trying to develop an email link between youngsters from two of the schools involved. They had welcomed the opportunity to exchange and share ideas with other teachers from schools with similar problems and experiences to their own, and were keen for this to continue.  Similarly, one school was able to borrow equipment from another ‘cluster’ school to enable them to put on a show. One music teacher, in particular, welcomed the opportunity to work with other music teachers. As the only music teacher within her school she did, to some extent, feel isolated.  Developing relationships with other music teachers within the area was therefore important, enabling ideas and experiences to be shared, teachers hope that this will continue. 

Section summary

1. Many schools said they did not develop links with other organisations via the project. However, they also stressed that this was because they already had sufficient links.

2. A number of schools have developed links through the project, both with other schools and with the community. 

3. Staff appeared to welcome the opportunity to mix with staff from other schools in the area. This was particularly true of music teachers. Schools were keen for this aspect of the project to continue. 

3.1.6 Termination of Aiming High

The Aiming High project has been offered to schools over the last five years, 1995 to 2000. The 1999/2000 events, therefore, represented the final year of the project. All participants in this year’s evaluation research were asked to discuss their feelings on the termination of the project; did they think the area needed a project such as Aiming High? Would future Year 9 pupils miss out now they no longer had this opportunity? It was suggested by two of the main stakeholders that the project had now run it’s course, and there was a danger of normalcy changing to complacency if it continued beyond the five years. However it was also felt, almost without exception, that the area needed projects such as Aiming High. Similarly many pupils felt that future Year 9 pupils would miss the chance to take part. Significantly, many also felt that valuable lessons could be learnt from the project which would improve and enhance future initiatives.

With the discontinuation of Aiming High, schools will loose the opportunity for their pupils to take part in activities of this type. Individual schools will not be able to organise activities or events on a similar scale, and although they ‘try and give the kids as many different experiences as they can ... this is one experience that they cannot duplicate’.  Although many schools state that they will continue aspects of Aiming High themselves they do not have the same ‘buying power’ as the organisers of the project and cannot for example attract speakers of such high calibre to individual schools. Similarly they do not have the time or the expertise to offer the same sort of project to their pupils. It was also felt that the project was established within schools now, and next years pupils will probably wonder why they are not being given the opportunity to take part. This is particularly true in art and music where Aiming High has formed part of the Year 9 project work in some schools.

The geographical area was seen, by both teaching staff and pupils, as being in need of a project such as Aiming High. Senior teaching staff in the schools expressed the view that low aspiration and self-esteem were endemic to the area. While they felt they were now beginning to raise aspirations and achievement to a certain extent, the problem endured. For example, one head teacher saw a need to work on the people in the area for the future, to find new ways to re-motivate children and young people. The community needs something like Aiming High which helped because it was positive, helping to change beliefs. ‘Aiming High is a really valuable experience. The way in which it has been done has been very professional. There are always those who will criticise but that is the culture we are up against, not that it will be great ... they are looking for problems. Some will look at this as an excuse for not doing it again ..... evidence of a “can’t do” culture.’

The majority of pupils felt that the project would be missed. For example, one girl said she had a younger sister who wanted to take part and was disappointed that she would not now have this opportunity. This view was shared by many of the pupils involved in the group discussions. Almost without exception pupils felt that the area and they themselves were in need of similar projects to Aiming High. Indeed, many felt there was little on offer in the area that was of interest to them. For example comments were made that the area had nothing similar in which they could demonstrate their ability, ‘It’s good because it gives us something to show our talents off with and there’s not much round here’. 

Similar views were expressed by the group of older pupils interviewed. However, many also felt that future projects could be structured in a way which would offer opportunities for more pupils to take part in activities. One pupil emphasised this by saying ‘Like, these two were involved in the performance and they enjoyed it, whereas I wasn’t and I didn’t seem to enjoy it’. This again illustrates the marked difference in experience between performers and non-performers, together with perceived benefits derived from this experience (noted in previous reports).

Section summary
1. All participants in the research felt that schools needed projects such as Aiming High offering opportunities to take part in something that would enrich the curriculum. Schools, either financially or in terms of time, cannot afford to organise anything on a similar scale to Aiming High.

2. The community was also described as being in need of this type of project, which would help to change attitudes and beliefs in the local area.

3.2 Special schools

In previous research, staff and pupils, on numerous occasions, highlighted as one of the benefits of participating in Aiming High, the experience of working with the pupils from special schools. Whilst data collected from special schools has been included in the preceding reports, this has been presented in the main body of the report. However, during the course of the research it became clear that one of the main, and possibly unforeseen, advantages of the project has been the opportunity for mainstream and special schools to work together. The intention, therefore, in presenting this section of the report separately, is not to differentiate between pupils or schools, but to acknowledge what was felt to be an extremely valuable aspect of the project.  
Staff and pupils at the special school involved in this year’s research took part in both one-to-one and group interviews. Within the school Year 9 pupils have taken part in Aiming High each year. However, because of the relatively small size of the school pupils from other years have also been able to participate in activities and attend the inspirational speaker sessions. The head of the school feels that the project offers a very special opportunity for pupils because they feel they are part of a large-scale initiative, joining in with pupils from the mainstream schools. This is a very important feature of the project. 

Within the school the head feels that the whole concept of aiming high is supported strongly. They have, she says, been ‘inspired by their (the organisers) energy, goodwill and the resources people have been prepared to put in’. This feeling has spread throughout the school which has taken ‘aiming high’ as their motto. This theme is linked to the whole approach of the school with an emphasis on individual targets, each pupil striving to do the best they can. Some of the benefits described in connection with participation in the project are shared with mainstream schools, for example the opportunity to mix with other people and pupils from different schools. However, it was apparent that for pupils from special schools these benefits held a particular significance. Similarly the reverse was true; pupils from mainstream schools working with pupils from special schools derived additional benefits from the experience of working with special schools.

All the schools (and the majority of the pupils) participating in Aiming High felt that one of the advantages of the project was the opportunity to work with other schools in cluster groups. For special schools involved in cluster groups, the experience was said to be ‘critical’, not only in terms of the partnership but also for the feeling of being integrated into a final performance with other pupils. This was described by teaching staff as a wonderful feeling for children who are not normally part of this type of experience, in that they do not attend mainstream schools. Taking part in Aiming High was something they could share with all other children. The head of this school felt that this was of particular importance to her pupils because they had few opportunities to integrate with other children. Aiming High gave ‘them an opportunity to match themselves up with other children and see that they too can do things’. This had boosted their confidence and self-esteem. Similarly she felt that pupils started school with a lot of experience of failure, which had damaged their self-esteem. She saw participating in the project as a ‘building block for the future’ for such pupils.

This feeling was echoed by the teacher acting as co-ordinator for Aiming High within the school. Pupils at the school were part of a close knit community and did not readily experience changes to their environment. Visiting the other school in their cluster was experience building and a necessary part of their future (see Martin, 2000). The benefits to both staff and pupils at the school were described as ‘enormous’ in terms of integration and widening experience. Activities, which included the children, rather than excluding them, were extremely beneficial. 

Pupils from the school confirmed the view of the teaching staff, in that many said they were worried prior to taking part, frightened of visiting a different school. It was clear that pupils had initially felt uncomfortable in the ‘new’ school and the prospect of meeting new people had been a daunting one. Simply going to and fro between the schools was said to be ‘nerve wracking’. However, they also felt that once they had begun to mix with the other pupils they had felt better, made new friends and now felt more able to cope with similar events in the future.  Pupils were very proud of their part in Aiming High and certainly regarded this as an achievement. For example one pupil had appeared in the local newspaper, he said his parents had been very proud to show this round to family, friends and colleagues at work. As many of these pupils have, as the head said, experienced failure and exclusion, the opportunity to achieve and be included was particularly important. 

It was felt that the schools themselves benefit by being associated with something involving all schools, not just special schools. The project offered an opportunity to work with a team of professionals, a chance to integrate with local high schools and the sense of being part of a wider initiative. With the termination of the project, the head of the school felt that her pupils would not only loose this opportunity, but also the chance to see that they have something to offer too.

Benefits derived from working with special schools were not only directed towards the schools themselves. It was evident from discussions with professional musicians, staff and pupils from mainstream schools, that this aspect of the project was seen as particularly enjoyable and beneficial. Many teachers in fact, would have liked to work in cluster groups involving both mainstream and special schools. Similarly the majority of pupils involved in such cluster groups felt that this had been one of the main benefits of taking part. For many this was their first experience of working with pupils with different abilities. Working within mixed ability groups appeared to act to increase pupils feelings of empathy with other pupils different to themselves and discussions indicated increased awareness of the way in which they are sometimes labelled and excluded. For example, some Year 11 pupils, referring to an incident involving special school pupils, were indignant on their behalf, feeling that they had been labelled which was in their opinion totally wrong.  Other members of the group supported this view and felt that ‘they had to be there for each other’. This was confirmed by one member of the group whose brother attended a special school. People were reluctant to approach others they saw as different to themselves, she said, and building up to the concert ‘the music had made us come together’. This was also confirmed by teaching staff who felt that the way pupils responded to those from the special schools was very positive. The experience was summed up by the following comment describing the partnership, ‘from an equal opportunities point of view that’s teaching them more than we are ever going to do in any RE lesson’.

Section summary

1. The partnership of special and mainstream schools was seen by many participants as being particularly valuable. 

2. Pupils from both types of school were said to benefit enormously through working together. 

3. For pupils from the special schools, the project offered not only a widening of experience but also a rare chance to share something with all other children. 

4. Pupils from mainstream schools benefited from working with pupils of different abilities, through increased understanding and empathy. This was confirmed by the pupils themselves, and also teaching staff and professional musicians.

3.3 Long-term impact on pupils

In order to attempt to assess the longer-term effects of participation in Aiming High pupils from Years 10 and 11 in the case study schools were involved in focus group discussions.  All of the pupils involved had attended the speaker sessions and a large percentage had also taken part in the concerts. Pupils in the sixth form of one of the case study schools (only one school had this facility) were also invited to take part in group discussions.  Other ex-pupils who had participated in the project in 1995/6 and 1996/7 were asked to complete a questionnaire relating to Aiming High. It should be noted that information derived from the survey is based on a relatively small number of replies, the majority of which were from girls (27 replies in total; 22 girls, 5 boys). Of this group, 16 said they had taken part in the concert and attended the speaker sessions, 4 had taken part in the concert only and 2 had attended the speaker sessions only. Five respondents said they had not taken part in either the concert or the speaker sessions, but had taken part in some other activity related to Aiming High. 

3.3.1 Activities

As in previous evaluations opinion was divided in respect of the activities involved in Aiming High. Many of the Year 10 and 11 pupils involved in the concert had clearly enjoyed the experience, describing it as a ‘good laugh’ and ‘it was a right good giggle’.  Furthermore they felt their self confidence had been increased, which they saw as the aim of the project; ‘I think it’s to give people more confidence because it does give you more confidence’ and ‘before you go on stage you’re petrified and then when you’ve done it and you come off you’re dead happy’. As they saw it, you could not be shy and perform before such a large audience. Pupils felt that taking part in the concert had increased their self-confidence not only through performing but by mixing with other pupils, school staff and the professionals involved. They also thought the project was well known and was covered by the local media.  Taking part for them had been ‘great’, making them feel more confident because ‘if I could do this I could do whatever I wanted’. 

Some pupils also felt that their experience had helped them develop as a team. One group talking of their roles as dancers in the concert said ‘(it) was okay, because we worked well together, ‘cos we usually argue’ and ‘we did fit in together’. This was also confirmed when pupils discussed perceived benefits of participation in the concert in relation to job/university applications (see p.22).

Overall both Year 10 and 11 pupils reported mixed feelings with regard to the inspirational speaker sessions.  Many were unclear as to whether children picked up any message from the talks and didn’t think pupils would return to school and remember what was said.  This was confirmed by the small number of Year 12 and 13 pupils involved in group discussions. Year 10 and 11 pupils would have preferred the speakers to be individuals they all knew and respected, saying that if the content of the talks was to reach 13 and 14 year olds they should be given by people who were more well known and influential to that age group.  Some pupils felt that they were encouraged by the message from the speakers, which had been to aim high in every way, to go out and have fun but to try your best.  

Many pupils appeared to find it difficult to maintain concentration during the talks saying ‘they (the speaker) just stood there talking and it’s dead easy to loose your concentration’.  When asked if they thought there was a message to take home one replied ‘No just came home with bum ache’. Although they thought the talks were interesting in parts, ‘at our age it just doesn’t keep you interested’.  They would have preferred to have ‘someone we know about’, ‘someone our age group knows about’ and ‘someone who will talk to us not down to us’.  This latter point was mentioned by a number of pupils, who felt that the teachers all laughed at parts of the talks whereas they just looked at each other ‘and thought eh?’  This was a recurring theme through many of the group discussions this year and the preceding year; the perception by pupils was that speakers were chosen from an adult viewpoint rather than from the pupil’s. 

The following comments are taken from a group talking about the inspirational speakers, who they said ‘went on for ages’. Asked if they thought the talks had a message, they said ‘I think they were trying to make a message but I think it could have been done in a better way’, ‘we’re 14 years old, sitting in hard chairs and nobody was listening’. The group felt, like many other pupils, that the speakers were ‘too old. I’m thinking look at him, look at me, as if I’m going to do something like that. They need to be younger, someone who’s actually been to a school like this’. They would prefer,  ‘someone who has found it hard and had to work hard to get where they are’, ‘you think better if they’re from your school’.  For example, one pupil described some of the speakers who visit the school as ‘we get these big lecturers who have been to Oxford, Cambridge or whatever and you think, oh my god as if I’m going to do that. But this year we had someone from this school who is a doctor and I listened to him’, ‘yeah because you think if he can do it so can I’. Whilst this pupil was not referring to the inspirational speakers, the point remained that pupils related to people they saw as sharing something in common with themselves. The current year’s speakers were, for example perceived more positively by some pupils because they felt they talked to them, rather than at them. 

The important point was how they perceived the speaker to be, if they saw them as being totally different to themselves, having nothing in common or having a ‘privileged’ background in some way (even if this is not true) then they did not apply what they were saying to themselves. This effectively reduced any message they may have and made them ‘switch off’. Many pupils felt quite strongly that the area needed something like Aiming High and the speaker sessions, but that there had to be a better way to get the message across, and that it was better to actively get involved in an activity as opposed to just listening. This feeling was echoed by some of the teachers interviewed.
Section summary

1. Pupils’ views echoed previous evaluations, in that the majority of those involved in the concert had enjoyed their experience and felt they had benefited from this. However, both staff and pupils felt that relatively small numbers of pupils were involved in this part of the project.
2. Pupils were less positive in relation to the inspirational speaker sessions. Many felt that this had had little impact or influence on them. 
3. Pupils felt that the speakers were chosen from an adult perspective rather than their own. 
3.3.2 Pupils’ perspectives on targeting

As in the previous evaluation research with Year 9 pupils, Year 10 and 11 pupils felt that that some schools had possibly diverted the aim of the project. Whilst they saw the aim as ‘to try and get people to be creative and stuff.’ this had maybe altered in some schools. ‘It’s supposed to be like that but it’s become more of a competition between schools, so it’s only picking the best people to do it and those people are already creative so it’s not really doing much at all’.  Similarly pupils felt that in some cases the ‘wrong’ pupils were taking part, explaining this as ‘the people who should be doing it are at school’ because schools were ‘picking people in the top groups instead of the lower groups’. For example, in one school, all the pupils involved were, they said, from the top stream and had all been chosen to take part. In defence of this, however, one pupil felt that although it was mainly the top set of the year who were involved they ‘couldn’t really have the bottom set because they wouldn’t be committed enough’ and also ‘they wouldn’t want to’.  The co-ordinator and music teacher from the same school, however, felt that the children taking part were the ones who would gain the most benefit from the project. Some pupils also felt ‘if you are really good at playing then perhaps you should do it’ because such pupils would get the most enjoyment from taking part.

The same situation was apparent during group discussions held in a different school. The group were asked if they thought the children taking part in Aiming High were the children who needed a project like this. Pupils seemed to think that this was not the case saying ‘I don’t know why they chose us because we’re in the top class anyway’. They then went on;


‘If you’re in the top class you should be considering going to college anyway’


‘Because we were representing the school they wanted the best behaved, the 
best mannered because it looks good for the school’


‘Everything is always going to the top people to represent the school’


‘No-one in the bottom classes had a chance’


‘I don’t think it encourages them (the bottom classes) to work harder so 
they’re always going to stay bottom, they’re never going to work their way up 
because there’s nothing for them.’
The group then went on to discuss who they thought should take part. Their views appeared to follow those of the co-ordinators in the school, in that they thought the bottom group should not be targeted but a middle group of pupils who were unsure about going to college. Taking part may they said, encourage them and ‘give them a chance to see that they could do things’.  Overall they felt it would be better to select pupils from each band to take part. They were then asked if it would be better to ask for volunteers. No-one would volunteer they said because they would feel stupid and would be bothered what their friends would think of them ‘you just don’t do it because of what your friends will think’.

Some of the Year 10 and 11 pupils felt that they were already motivated prior to their involvement in Aiming High; ‘I know what I’m doing and all that, I’ve got motivation’ and ‘a lot of us know what we’re going to do’.  Although they thought taking part had been a great experience one felt that ‘Personally I don’t think I got anything out of it, it was an enjoyable experience and I can see what other people might get out of it, but personally I didn’t get anything’. From this and other comments made by pupils in the previous year’s research, the majority of pupils involved in the concert performance felt that they were already relatively well motivated. Teaching staff, however, felt that they were choosing children who would most benefit from participation. There are a number of possible explanations for this discrepancy. Firstly, it is possible that local pupil aspirations are generally thought to be low in comparison to national levels, and although by their own measures pupils are well motivated, this is not true in reality. Teaching staff, therefore, see these pupils as having low levels of motivation, even though they themselves think they are well motivated. However, many pupils interviewed did aspire to further and higher education, and were in the top streams. Secondly, teachers are attempting to choose low-achievers, but are hampered in this by a lack of clarity regarding the need for a certain level of ability, fear of lack of commitment or appropriate behaviour by certain pupils, and an awareness that some schools will select their most able pupils.

Section summary

1. Many pupils felt that some schools had diverted the original aim of the project, and a competitive element was present, particularly in relation to the concert performance. 
2. Concern was expressed that in some schools pupils from the top streams were chosen to take part in the activities. These pupils were described as already being well motivated. 
3. The majority of pupils felt that participants should be those who were undecided on whether to stay on in education and who were less motivated. 
3.3.3 Development and continuation of the Aiming High message

To try and assess the value placed on their experience of Aiming High, pupils were asked if they would enter their involvement in the project on a CV or job application.  Again opinion was divided on this.  Some pupils felt that it didn’t indicate anything positive, others felt that it demonstrated teamwork and commitment.  Pupils who were aware of the teamwork aspect of their involvement were more likely to view Aiming High as a positive point to include in their CV. However, in some groups no one appeared to have thought about this aspect of their involvement at all.  During the ensuing discussion, aspects of their involvement were raised by the pupils themselves and subsequently seen in a positive light.  For example, one pupil felt that taking part demonstrated they could work with others, this was then taken up by a second pupil and finally the group decided that this represented teamwork which they felt would be significant to a prospective employer. Other pupils felt that this was also relevant to university applicants in that it illustrated willingness to become involved in extra activities.  

This process demonstrates the potential benefits to be gained from following up and discussing aspects of the project, enabling pupils to see advantages from their involvement that may not be immediately apparent to them. As discussed earlier, the way in which the project operated within schools was also seen to impact on this process. In some schools the project was incorporated into the ‘normal’ life of the school (see section 3.1.1). In a further example of good practice, pupils in this school attended two tutorials relating to Aiming High prior to the speaker sessions. During the tutorial promotional material provided by project organisers was distributed and discussed with pupils. Opportunities existed therefore for pupils to discuss the project with teaching staff, and other pupils. Pupils in some schools did not appear to take part in such activities, and therefore missed out on this opportunity.

In a further example one group of Year 11 pupils discussing their ambitions for the future talked about education as a route to getting a ‘decent job’; being prepared to work hard now and hopefully get a higher reward (both in monetary terms and in job satisfaction) in the future. For these pupils, people who just wanted money dropped out now and got a job.  They felt that this linked into their earlier conversation, in that to take part in the project they had had to demonstrate commitment, the same commitment to working hard now to get what they wanted in the future.  

In a second group, also discussing what was needed to get a ‘decent’ job, determination to stick things out was mentioned.  A member of the group then decided that this was related to one of the talks they had attended concerning personal goals and perseverance, again demonstrating that pupils do make connections between themselves and the inspirational speakers if they are given the opportunity and encouragement to do so.  In general discussion, pupils felt that having thought about Aiming High the project had given the message that you have to try harder and stick at things but that this wasn’t an obvious message, you had to ‘sit and think about it’ to identify this message.  During the focus group discussions pupils had to reflect on the experience and were further stimulated to do this by comments from other pupils in the group and in some instances arguments about the perceived benefits of the project.  One of the BBC musicians involved felt that many pupils may not be aware of what they had learnt until something acts to ‘trigger’ this awareness. Indeed, for many pupils one of the drawbacks of Aiming High was the lack of continuation of the theme of the project.  For example pupils said ‘I was disappointed, I thought it would go on into Y10 and 11’ and ‘it should be followed up because Y10 and 11 are your main years and if you don’t receive any motivation, some people will just fall down’. This view was echoed by a group of Year 12 and 13 pupils who were also interviewed.
Section summary

1. The group sessions clearly demonstrated the value of follow-up discussions on the project. Many pupils involved in the discussions held as part of the research, felt that participation in the project had had advantages which they had maybe not been aware of previously. 

2. Some schools hold tutorials related to the project, which possibly allowed pupils to reflect upon their experience, and made them more aware of personal gains.

3.3.4 Decision making

In order to assess the impact of Aiming High on young people’s decisions pupils were asked what they intended to do in the future; did they intend to go to college, university etc? They were then asked how they made decisions relating to possible career choices and education. As in previous surveys, the majority of pupils said they discussed things with their parents and that they were the major influence on decision-making. This was supported by the survey results with Year 9 pupils in that 51.9% of pupils felt their parents influenced them a lot, 44.4% a little. Whilst many stated simply that their parents would support them in whatever they wanted to do, others felt that their parents regarded staying on in post-16 education as important. For many parents this seemed to be in terms of wanting their children to do better than themselves; ‘mine (want me to stay on) because they work on a pot bank and they don’t want me to work there’. They were aware however, that this was also dependent on other factors, saying it ‘depends on what kind of parents you’ve got though doesn’t it’ and ‘sometimes you haven’t got that kind of relationship’. 

Friends were also involved in the decision making process, but primarily as people to discuss things with, rather than to receive advice from. Of the pupils surveyed, 11.1% felt their friends influenced them a lot, 63% a little. Some of the pupils interviewed also felt that the media influenced them to a certain extent, in that they see particular types of work and derive information from this giving them an initial idea of what a job is like. Many also talked to their brothers and sisters, for example one girl wanted to leave school and get a job straight away.  This she said, was because her sister had been to college and felt it was ‘a load of rubbish’, advising her to get a job instead. The majority of pupils said they were not thinking of doing anything similar to their parents, they were looking for professional careers rather than industrial-related employment which many said their parents were involved in. 

 Over 80% of ex-pupils surveyed said that their teachers had influenced them to some extent in their decision making. In some schools all the pupils said they had spoken to careers advisors, both from the school and the Careers Service.  One group of Year 10 pupils however, said they had not spoken to the careers teachers although ‘we’re supposed to I think, but we don’t’. When asked why, they said this was because they had to go in their lunch or other break and had to make an appointment, they would not attend in their own time. This was confirmed by their careers teacher who thought that because he does not have a timetable slot, it is difficult for him to get pupils to sit down and fill in forms etc. Not surprisingly the group thought they had not had enough careers information. Similarly 63% of ex-pupils surveyed felt that had not received enough careers information prior to leaving school.

When the issue of the influence of Aiming High on their decision making was initially raised many pupils felt that it had had little or no influence.  Remarks such as ‘gets you out of lessons doesn’t it?’ and ‘it was just a bit of fun’ were made. However, some pupils felt that the message of the project was to make them aim higher in whatever they wanted to do in life.  They were also asked if they thought the project had made them think about working hard and they all felt that it had made them think they should or had to work harder.  Some pupils from Year 11 felt that taking part had not affected their attitude towards school.  They did feel that they had had to work hard for the project, but that you had to do that at school anyway if you wanted to get on and go to university.  They also felt they had received a lot of help with their involvement in Aiming High.

Other pupils who had taken part in the concert felt that taking part had influenced them in that it had made them think they should try harder and that ‘you can do more stuff’ and do something different.  It had, they said, made them think that they had got to try, they should not think something was too much for them. The same pupils described themselves as ‘sensible and clever’ and said they ‘had it inside of us’ to achieve. They were not clear, however, on whether they had felt this way prior to their involvement with the project. The Year 11 group from the same school had difficulty in remembering if they had taken part, initially saying they had had no involvement. Following a description of the activities offered by Aiming High they decided that they had in fact attended both inspirational speakers and possibly produced work for display.  Some of the group felt that these had been pretty good, one felt that they had encouraged him to find out more about a career he was interested in.  Although he had then decided this was not for him, he had gone on to find out more information on other careers which he saw as more interesting. The rest of the group felt that Aiming High had not changed any of the decisions they had made.

Year 11 pupils from other schools said that although they had already got a relatively strong idea of what they wanted to do prior to their involvement, taking part in Aiming High had boosted their confidence, particularly in relation to thinking about going to university. Although they would have considered this option before, they now felt more confident about actually applying and going to university. Others felt that they had gained in confidence through performing and this had made them more determined to do things and more confident in their ability.  Similarly one pupil, who intended to enter a Modern Apprenticeship felt that although taking part in the performance had not made him think about his decision he had enjoyed every part of the project and the ‘way it pulled me out, I met more people’.

Many pupils still appear to link the project and perceived benefits only to music or drama etc. For example one pupil said that Aiming High ‘wasn’t useful because it’s nothing to do with what I want to do when I’m older’. She then went on to say that it had increased her self-confidence through performing. A second group of pupils did not appear to see the project as being linked to staying on at all. 

Results from the survey of ex-pupils indicated that many felt taking part in the project had had no influence on their decision making. 59.3% said the project had had no influence on this process, 33.3% felt that it had had a little influence. In comparison to parents, teachers and friends, Aiming High was regarded as the least influential. Asked if Aiming High had influenced the decisions they made regarding education, 40.7% said it had either a lot or a little. A further 55.6% felt it had had no influence. In relation to training for a job, 22.2% felt it had had a little effect, 70.4% no effect. Finally, asked if Aiming High had influenced their decision regarding getting a job. 37% felt it had influenced them either a lot or a little. 59.3% felt it had had no influence. This is in contrast to previous questionnaires conducted with Year 9 pupils, when Aiming High was felt to have had more impact on thinking in relation to future careers rather than education and training. However it must be emphasised that the data drawn from the survey was based on a relatively small number of pupils. Despite this reported lack of influence, 21 of the pupils surveyed said they would recommend the project to other pupils, and the remaining 6 thought they maybe would do so. 

The results of the survey suggest support for the need for some sort of follow-through or discussion relating to the project. As discussed earlier many pupils said initially that the project had few benefits for them, but when asked to talk about the experience, felt that this was maybe not true. Again this links to reiteration of Aiming High’s message and clarification of the broader application of this, beyond purely art-related aspects. 

Some pupils did express the view that they already thought education was important prior to their involvement in the project. Similarly, some pupils said that they were already motivated in terms of achieving and staying on in education post-16. Again many were of the opinion that this attitude stemmed from their parents, the majority of whom wanted them to do better than they had. Although many of the pupils’ parents had not attended university most encouraged their children to do so. Parents helped because they ‘say where do you want to go, what do you want to do and we’ll stick with you and support you.’ Many of the pupils, therefore, appeared well motivated and were supported and encouraged by their parents. Again this raises questions regarding the issue of targeting (see sections 3.1.3and 3.3.2); who is taking part in activities and are they motivated and well supported or under-achieving? Similarly the importance of involving parents in projects such as Aiming High is emphasised.

Section summary

1. As in the previous research, parents were seen as the main influence on decision-making. This took the form of reactive rather than active advice.
2. The majority of pupils also felt that teachers influenced them to some extent. It is possible that teachers become more influential in terms of decision-making as pupils progress through school and require more specific advice and guidance. 
3. Some pupils were deterred from contacting their careers teacher as they were unwilling to give up their free time to do so. Consequently many pupils felt they did not have enough career and future education related information.
4. Opinion was mixed as to the influence of the project on decision-making. However, whilst many said it had not directly influenced them, pupils who had participated in the concert, felt that they now had increased confidence in their ability. 
3.4 Perspectives of professional musicians and other stakeholders involved in Aiming High
This section of the report examines the project from the perspective of the musicians and other stakeholders involved with the BBC Philharmonic. The orchestra has been involved with Aiming High throughout the life of the project. The Project Manager for the BBC Philharmonic and conductor have also been involved from the project’s inception and been crucial in organising the workshops and concert production. Musicians from the BBC Philharmonic have taken part in workshops and rehearsals with pupils each year. The aim of the project was generally seen to be linked to raising self esteem and aspirations. The importance of music (and the arts in general) in relation to this was stressed. The project gave children the opportunity to see and take part in an orchestral performance, a unique opportunity in many instances. In addition, music was felt to be particularly important as it was said to develop general creativity and break down barriers, helping communication and boosting self-esteem. 

The project was also valued in the sense that it was felt to break down some of the assumptions associated with music and concerts in particular. For example, people who do not go to concerts were said by the conductor working on the project to assume that they were for ‘intellectuals and the middle class’. Projects such as Aiming High helped to remove the connotations of class and intellectualism associated with music.  For example, the music performed in the concert was seen by many as ‘improper’ music as opposed to ‘proper’ music. The radio broadcast of the full Aiming High concert in Stoke was, the conductor, said a first, and represented a change of attitude in that this would not have been done unless it was felt there was a market for such music. Projects such as Aiming High have been responsible for breaking down some of the barriers and attitudes towards what constitutes ‘proper’ and ‘improper’ music. 

The musicians, themselves, were said to have benefited a great deal through working with schools and pupils. This was in terms of self-esteem and in relation to the way in which they taught music to others. For example one professional musician said that she had done things she thought she couldn’t do, such as improvising, all of which enhanced her ability to teach others. 

All of the professional musicians interviewed felt that the project should be open to all Year 9 pupils. They were aware that some schools selected on ability, but it was felt that these pupils were then more restricted in their ideas in that the process of acquiring musical literacy confined them to the graphics on the page. It was possible to have a concert with children with no musical literacy, in that informal music does not need musical literacy (i.e. the ability to read music), but the ability to perform music.

A further issue discussed was that of ownership. Some musicians felt that teachers regulated input from pupils in some instances. It was felt that pupils benefited far more if they were given more input and control, similarly teachers benefited by playing as opposed to directing. Allowing children to input their own ideas was thought to be particularly important, although it was acknowledged that this was daunting initially for them to speak up in front of strange teachers and other young people. But by doing this pupils gained in confidence and the ability to express themselves. In achieving, both the pupil’s self-perception and the teachers perception of that pupil was changed. The teamwork aspect of the workshops was also stressed in that pupils learned that they were a member of a group, and to succeed all the members were needed. 

Section summary

1. The general aim of the project was seen to be linked to raising self-esteem and aspirations. The importance of music in relation to this was emphasised.

2. Projects such as Aiming High were regarded as important in breaking down some of the elitist connotations associated with music.

3. Professional musicians were thought to benefit from participation in terms of increased self-esteem and enhanced teaching ability.

4. A distinction was made between musical ability and musical literacy. It was confirmed that participants did not need musical literacy to take part in the concert performance.

4. Conclusions

This report represents the culmination of a two-year evaluation of the impact of Aiming High on young people's aspirations. As in the preceding reports, the complexity of issues involved in attempting to assess the impact of the project is apparent. Other local and national initiatives designed to raise aspirations and combat disaffection amongst young people have taken place over the lifetime of the project.  Similarly, other variables act to influence young peoples’ aspirations and impact on their decision-making. Measuring the impact of Aiming High is therefore, extremely difficult. 

During the lifetime of the project the Stoke on Trent area has begun to see a corresponding rise in educational performance. For example the percentage of pupils in Stoke on Trent achieving 5+ A*-C grade at GCSE in 1997 was 28.5%, compared to 35.8% in 1999 (DfEE, 1999). The number of pupils continuing into further education has also risen from 56.3% in 1997 (Stoke-on-Trent Education Department, 1997 Staffordshire Careers, 2000) to 66.2% in 1998 and 70.8% in 1999. The area has also been involved in piloting the Education Maintenance Allowance (EMA). The introduction of the scheme has been said to have had ‘a marked impact on the number of pupils staying on in further education in 1999’ (Staffordshire Careers, 2000). 

Unfortunately recent figures for Stoke-on-Trent point to a fall in education performance measured by GCSE results in the current year (DfEE, 2000). However, league tables do not show a complete picture and within the overall figures a number of individual schools have continued to improve. Indeed, the local director of education has described these figures as a ‘blip’ and stressed that the long-term trend is more optimistic (The Sentinel, 16.11.2000).  More encouragingly anecdotal evidence from teachers involved in the research suggests that many of the traditional attitudes towards education and employment are changing. However, whilst it is evident that many pupils feel their parents strongly support them, this is in some cases reactive rather than active support, and the link between education and a career does not appear explicit (Thomas & Slack, 2000). There is a clear need, therefore for projects, such as Aiming High to work with parents as well as pupils. Similarly, the way in which the school culture impinges on the project was also demonstrated, indicating the need for project organisers to be aware of this issue and the subsequent impact on outcomes. 

The evaluation has highlighted a number of points relating not only to this project but future projects. The main issue, raised at each stage of the research, has been that of targeting. It was suggested by some pupils and teaching staff that the project had reduced appeal to boys. This is of particular importance in view of current concern focused on under-achievement of working-class boys. For example in Stoke-on-Trent school exclusions amongst boys are particularly high, 13.3 per 1000 pupils, compared with 5.4 per 1000 nationally (Thomas & Slack, 1999). In previous years, many boys left school with few or no qualifications and found employment in local factories or mines. Changes in the local economy have resulted in a decline in availability of this type of work. A recent report by Staffordshire Careers (2000) highlights the need to raise the aspirations of young people, particularly boys, who wish to enter industries and jobs that are in decline. Similarly, the same report states that more girls not only enter further education, but are also more likely to take courses leading to level 3 qualifications. Nationally, lower achieving boys continue to reject education and training which would prepare them for jobs in the service area, which is expanding (Hayton, 1999). However, this issue also raises questions overall as to who is participating in the project.  It was widely acknowledged that the greatest benefit was gained from actually taking part in the concert. Questions must be asked therefore as to who is gaining the greatest benefit. If pupils are to be selected to take part, then clear and agreed selection criteria need to be established. Similarly the way in which the project is presented by the school, together with the types of activities on offer needs to be examined as this determines to a large extent who takes part, and therefore, who ultimately gains the most from the project.

The importance of prior assessment of need has been stressed in relation to approaches to widening participation. Recent papers have emphasised the importance of offering learning opportunities that are of interest to learners, using the phrase ‘working from where they are at’ (Feetham, 2000; Hargrave & Tudor, 2000). Although Aiming High sought to raise aspirations amongst 13 to 14 year olds, rather than directly widening participation, the same notion could be a useful maxim with regard to selecting activities for projects such as Aiming High. For example, pupils who were already engaged in playing a musical instrument were more interested in participating in the concert. The dance workshops and subsequent performance involved in 1998/9 were far more attractive to girls than boys (Thomas & Slack, 1999). The activities offered, therefore, clearly influence who takes part, in the former; pupils who tended to be well supported by their parents and higher achievers, and in the latter girls. 

Finally, the report has looked at the issue of what will remain beyond the life of the project. In terms of the ability of schools to continue with positive elements of the project, many schools have indicated their intention to retain links developed during the project. Most schools, however, do not have the capacity to stage large-scale events such as Aiming High. Although it is unlikely, therefore, that activities will continue, other benefits may remain if organisations involved ‘learn the lessons’ from the project. Within this project there were a number of organisations involved that, potentially, could have learned in this way, and implement this learning in future initiatives. 

Aiming High has over five years undoubtedly provided a unique opportunity for a number of pupils to take part in something outside their normal school experience. In addition, it is widely acknowledged that the partnership of special and mainstream schools has been extremely beneficial to all pupils involved, resulting in increased confidence, self-esteem and empathy.  Clearly, schools and pupils will miss the opportunity to take part in Aiming High. The lessons learnt from the project can, hopefully, inform other initiatives and provide a legacy which will benefit pupils beyond the life of Aiming High itself.  
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Appendices
Appendix 1 Questions to Head/Senior teaching staff
How does Aiming High operate?


Who decides how it operates?


How is it integrated into the curriculum?


How is this achieved?


Difficulties in getting other staff involved?


What are the attitudes of the other staff towards the project?

How does the ethos of Aiming High impact on school culture? 

Do you feel your staff ‘aim high’ personally with regard to pupils?

What are the benefits to the school/pupils from working with other schools?

Has the school developed any business links via the project?

What do you see as the main benefits derived from Aiming High?

Drawbacks to the project?

Would the school loose anything if Aiming High was discontinued?

What other initiatives are in operation in your school to raise aspiration and achievement?  

To what extent do you thing Stoke has low aspiration and achievements?  If so why?

What are the main barriers to higher aspiration and achievement?

How important is the attitude of parents?  How involved are they in school activities?

Appendix 2 Questions to Co-ordinators

How is Aiming High implemented in your school?

How are pupils selected to take part in Aiming High?

Who do they think the project is aimed at?

Does the project have a different impact on different pupils?

What are the benefits to pupils?

Did you volunteer to become co-ordinator?


If so why?


What do you get out of doing it? Benefits, personally, career-wise?

What are the benefits to the school/pupils from working with other schools?

Has the school developed any business links via the project?

How will you feel when Aiming High is discontinued?

Do you think there is a problem in Stoke with low aspiration, low self-esteem in pupils generally?  If so why?


How would you define low self-esteem?


Do you see low self-esteem and low aspirations as being linked? How?


What do you see as the barriers to higher aspiration and achievement?

How important is the attitude of parents?  How do you get them involved?

Appendix 3 Questions to Art/Music teachers
Have you attended the Training Days (either with Bill Connor or David Millard)?

What do you think you gained from them?

Would you like more?

Has there been any impact on teaching practice from Aiming High?

Are pupils selected to take part in the project or do they volunteer?


If they are selected, what are the criteria for selection?  

What do you see as the benefits for pupils from the project?

What are the benefits for the school?

What do you see as the advantages of the project?

What are the disadvantages or problems?

How will you feel when Aiming High is discontinued?

Do you feel that aspirations are low in the area?


Do you feel self-esteem is low?


Is this linked to low aspiration?  If so how, why?


What do you see as the barriers to achievement?

Does music or art have special qualities to help pupils with low self esteem?

How important is the attitude of parents?

Appendix 4 Questions to Year 9 pupils

How were you involved/ what did you take part in?

What do you think you got out of that involvement?

What has the biggest impact on the decisions you make regarding what you will do when you leave school?

Parents/ friends/ teachers?  If you have decided what you want to do, do you know what you need to do to achieve this?

If they are thinking of going on to university will this be locally or out of the area?  If they are going to university do they intend taking a part time job?

Are they doing something they see as different to their parents?

Has Aiming High encouraged you to think of something you perhaps wouldn’t have done previously?

What do you think are the best bits of Aiming High, what are the worst bits?

Do you think the project could be improved? - have more impact? If so how? 

Do you think it appeals to any one group more than to another?

Do you think next year’s Y9 will miss out?

What do you think the school and pupils will loose when the project finishes?

Appendix 5 Questions to Year 10 - 13 pupils

How were you involved/ what did you take part in?

What do you think you got out of that involvement?

What has the biggest impact on the decisions you make regarding what you will do when you leave school?

Has Aiming High made you think about what you are going to do in the future?



What are you going to do? 

Has taking part made you think any differently about what you are going to do – made you change your mind?

Has Aiming High encouraged you to think of something you perhaps wouldn’t have done previously?

What do you think are the best bits of Aiming High, what are the worst bits?

If you were applying for a job would you mention you had taken part in Aiming High?



If not why not?



If yes, do you think it would help your application - why?

Appendix 6 Questions to key professionals 

List 1 

How did you become involved in Aiming High?

Why did you become involved?


What do you get personally out of your involvement?

What do you think the pupils involved get out of taking part in Aiming High?

How do schools and teachers benefit from taking part?


In the Training Days?


Workshop benefits?

What do you think will be lost when the project finishes?

What do you see as the aim of the project?

Do you see the area as being in particular need of this type of project?

Are you involved in any similar projects?

List 2

What do you see as the aim of the project? 

Why did you become involved with the project?

Do you see Stoke as being particularly in need of such a project? 

Has the project progressed?

What are the benefits to the children?

Do you think they should be selected?  On what basis?

Do the children taking part need a certain level of musical ability?

Who do you think should be taking part?

What do you see as the benefits to the school?  And to teachers?

Is the music factor important?  Does it offer something extra to the children that other projects wouldn’t?

Are there any difficulties involved?

List 3

What do you see as the aim of the project?

What is the extent of your involvement?

Why did the BBC become involved?

What do you see as the benefits of the project to those involved? 

Are professional musicians selected to take part or do they volunteer?

What do you see as the benefits to the musicians?

Which pupils should take part in the project? 

What do you see as the benefits of an art-related project? 

Why do you think Stoke needs a project like Aiming High?

Do you feel the project works better in some schools than others? If so, why do you think it works better?

What are the limitations of the scheme?

Appendix 7 Questions to professional musicians

How long have you been involved with the project?

Did you volunteer to become involved?  If so why?

Have you worked on similar projects?

What do you think is the aim of the project?

Why do you think a project such as Aiming High is needed?

Do you see the Stoke area as being particularly in need of such a project?

Do you feel specific children should be targeted?  If so on what basis?

What are the benefits to pupils of the project in general?

How do you feel pupils benefit from taking part in the workshops and working with professional musicians?

What are the benefits to you of taking part?

What do you think are the benefits to the teachers involved?

Appendix 8 Questionnaire distributed to ex-pupils

Aiming High Evaluation Survey of Ex-pupils

We are currently carrying out an evaluation of the Aiming High Project which over the past 5 years has involved a number of Year 9 pupils in various activities culminating in a concert. As part of this evaluation we are contacting pupils who have taken part in the project in previous years. It would help us if you could answer the following questions.  

Please do not put your name on the questionnaire. 

All answers will be treated in the strictest confidence.  

Please return the completed form in the enclosed envelope.

For more information about the evaluation please contact:

Dr Liz Thomas or Kim Slack

Staffordshire University

Institute for Access Studies

Graduate School

Cadman Building

Stoke on Trent

ST4 2DE

Tel: 01782 295731

Email: k.b.slack@staffs.ac.uk
SECTION 1

Age ___________ years  (Please write in)

Sex


Male 

Female  
Home address Post Code
___________

Which secondary school did you attend? 

____________________________________________________

a) Were you involved in the Aiming High project?

Yes










 
No


b) Which year did you take part in Aiming High
?
1996 











1997


c) If you were involved, which activities did you take part in?


Performed in the concert







Prepared work that was displayed at the 


concert









Listened to the Inspirational Speakers 





Took part in workshops in school




Other ______________________________________

d) Did you receive the Aiming High Book and Certificate?






Yes


No


e) Looking back on your experiences, would you recommend Aiming High to Year 9 pupils now?




Yes

  Maybe

Not at all 

f) Has taking part in the Aiming High project influenced the decisions you have made?

i) in your education
A lot
A little
Not at all


ii) in training for a job
A lot
A little
Not at all


iii) in getting a job
A lot
A little
Not at all

g) Who influenced your decision-making about education and employment?

Parents


A lot

A little
Not at all

Friends


A lot

A little
Not at all

Teachers

A lot

A little
Not at all

Aiming High

A lot

A little
Not at all

Careers Advisor
A lot

A little
Not at all

Other (Please say who)_____________________________

A lot

A little
Not at all

h) Do you feel you had enough career related information prior to leaving secondary school?

Not enough



The right amount


Too much




If you are currently in full-time education please go to Section 2 (yellow paper)

If you are not in full-time education please go to Section 3 (blue paper)

SECTION 2

If you are currently in full-time education please complete the following section.


I am attending college full-time







I am attending 6th form college






a) What type of qualification are you studying for?

b) What subjects are you studying?

c) Do you plan to go to university?

Yes 
No 

Which university?  ___________________________________

d) What job would you like to do in the future? _____________________________________________________

e) Please say in you own words why you chose to stay in full-time education?

__________________________________________________________________________________________________________

Now turn to Section 4

SECTION 3

If you are NOT in full-time education please complete the following section.

a) I am in full-time employment without training

Yes












 No    

Type of employment _______________________________

b) I am in full-time employment with day release training
 Yes












 No    

Type of employment and training __________________________________________________________________________________________________________

c) I am currently unemployed

Yes

No
d)Other _______________________________________

 If you are not employed what type of job would you like to do?

i) Please say in your own words why you decided to leave full-time education?

____________________________________________________________________________________________________________________________________________________________________________________________________________________

Now turn to Section 4

SECTION 4

What jobs do your parents have?  Please say if they are not working.

Mother _____________________________________________

Father  _____________________________________________

Thank you for your help in completing this questionnaire.  Please return in the enclosed envelope.
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