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What is the purpose of the module?
The module is intended to give you the skills and knowledge needed to solve problems through critical reasoning. This will have two primary practical applications. Upon graduation it will help you to cope with this kind of demand:

Imagine that you are working as a graduate in an SME when the managing director walks into your office and says something like:

‘You’ve got a business degree, haven’t you? Well what’s all this I keep hearing about Corporate Social responsibility? Find out what it’s all about, and prepare a presentation for the senior managers telling us how it affects us, and if there is anything we ought to be doing about it.’

At university it will help to improve your performance in any assessment task that involves the construction of arguments intended to answer questions and solve problems - in other words most of the assignments you will be given in the modules you complete.
What will the module contain?
The nature of critical reasoning

The structure and component parts of arguments

Critically evaluating the quality of arguments

Relating critical reasoning concepts to assignments and presentations.

Assessment advice
How will it be assessed?
A group presentation lasting no more than 15 minutes weighted at 20% of the total marks for the module.
An individual assignment of no more than 1500 words weighted at 80% of the total marks for the module.
Both the presentation and assignment will normally refer to the same topic or question that will be selected and developed, subject to staff approval, by you and the group of students to which you belong.  It is conceivable that you may discover after preparing the presentation that the topic is, in your opinion, unsuitable for the purposes of writing an assignment. In such circumstances you may choose a different topic/question. You should bear in mind however, that not only may you be unable to find a better topic, but changing topics obviously involves the loss of the investment of time and effort you made in working on the original question. Therefore, if you decide to change despite these disadvantages, it is essential that you negotiate and agree the new question with the module leader. Finally, if you run into difficulties on the module, your decision to change topics will not be considered a valid mitigating circumstance in any related extenuating circumstances claim. 
How should you choose a topic?
For the purposes of the presentation you will be working with a group of other students. At the beginning of the module your group must pick at least two business related topics that could be used as the subject of both the presentation and assignment. (NB one of the topics will be discarded and you will focus your efforts on the remaining one) Your group will investigate the availability and quality of source material on your chosen topics. In order to make sure you get a good mark in the assignment and presentation you will need access to good material. The nature of your sources has two important elements: quantity and quality. There is no point in selecting a topic that you are very interested in, if there is very little published material available for you to use as evidence to construct a sound argument and thus a high scoring presentation and assignment. Moreover, the task of constructing a convincing piece of critical reasoning with a sound argument at its core will be made much easier if you choose topics for which there are already well established arguments ‘for’ and ‘against’ specific possible conclusions or recommendations, with well developed groupings of academics or business people who have regularly publicised their viewpoints. So, for example, there are clear ‘for’ and ‘against’ camps in the debate surrounding whether or not Britain should join the Euro, and what the likely effects would be on business. Both camps have produced copious arguments in print and on the Web. 
NB it is not essential or even necessary to pick topics of this nature. You are free to choose a topic that has only had one side of the argument well documented. In such cases you will have to develop the counter-arguments for yourselves. The quality of your arguments, meanwhile, will depend partly upon the quality of your evidence sources. You are extremely unlikely to be able to get a good grade if your arguments are heavily based on sources such as the Tabloid press (see the link entitled: ‘How to identify the academically acceptable material amidst the oceans of dross on the web’ on this web-site:

http://tinyurl.com/dmeyv
After your group has chosen two suitable topics they must be turned into questions that can be answered during a presentation and as an assignment. If, for example, your group decided that you were all quite interested in the fact that the international oil companies have been criticised for behaving in a cavalier fashion when it comes to protecting the environment in less developed countries, then that topic could be turned into a question like:

Should oil companies drilling for oil in the less developed world be forced to employ the same level of care in protecting local environments and communities that they would if they were working near a picturesque village in Germany?
Finally your group must submit the questions your group has formed around those topics, along with examples of the kind of sources you will be able to use for evidence in support of your reasoning, to the module leader for approval by week 2 of the relevant semester. The samples of possible sources should be submitted in the form of a properly formatted reference list. If you are unsure how to construct such a list you can find full details at this address:
http://tinyurl.com/dmeyv
Click on the links entitled 
‘Adding non-electronic quotations and references to your written work ‘
‘Adding electronic quotations and references to your written work ‘
The module staff will then decide if your questions are suitable for further research. 
The Presentation
Why bother with presentations?


· Many students deeply dislike speaking in public, but the reason for asking you to do a group presentation is straightforward. Almost every modern job in business and commerce requires the ability to work in groups and make presentations. You can only gain those skills if you practice them and get feedback so that you can improve your performance. The more practice you get at this kind of activity the better your job prospects will be on graduation. NB this related web-site provides some advice on how to make good presentations at links called:

 How to assess your performance in presentations 

and 

  Oral presentation assessment criteria 
at the following URL:

http://tinyurl.com/dmeyv
Group presentation rules

· Each group is solely responsible for allocating the workload associated with the preparation and delivery of their presentation and paper.

· All members of the group who take an agreed (by the group), active speaking role in the presentation in class will be awarded equal marks.

· Only those members of the group that take an active speaking role in the group presentation in class will be awarded any marks for the presentation.

· Separate presentations by individuals are not allowed.
· Each presentation should be no longer than 15 minutes.

The presentation is not intended to be an enormous piece of work. If there are four in your group, you should be speaking for no more than about three minutes in total. If it is not possible to project a presentation, there is no need to produce a heap of expensive OHP slides. However, we would suggest that each member of your group should produce at least one slide to practice and demonstrate that they have mastered the production and use of visual presentation material. Your group’s slides should include: 

a. An introduction and overview slide which allows you to explain what the question is that your group is tackling; what material/issues you are going to be looking at and how you intend to answer the question. You may be able to use a modified version of this slide in conclusion at the end of your presentation. 

b. Some slides employing relevant empirical data such as tables, graphs and the like.

Following each group’s presentation, the rest of the class will informally assess their performance using the assessment criteria provided in Appendix 1 and the record sheet in Appendix 5. The results of this appraisal process will be made available as the semester unfolds, and each group may compare their performance with that of the others. As you will be able to see from the student assessment criteria in Appendix 1, this part of the assessment of your group’s performance concentrates on presentation skills rather than academic content. 


The academic content of each group’s presentation will be assessed by a member of the teaching staff using the criteria shown in Appendix 2.
The assignment

At the end of the semester you will be required to submit a 1500 word assignment that will tackle the same question as your group presentation, it must however, be an individual piece of work. Be very careful! The university rules concerning plagiarism will apply to this assignment. Hence, although you will have worked together to prepare and deliver the presentation, you must not copy each other’s work in the assignment.

You will be required to produce a coherent, sound argument in answer to your chosen question. This should be presented in a ‘normal’ assignment form. In other words, this does not require any ‘special’ formatting or layouts, or unusual sections. It is not necessary, for example, to have sub-headings within your assignment for the ‘evidence’ or the ‘assumptions’ and the other parts of your arguments. The only possible exception to this rule is that, as with any assignment, you are extremely likely to have a sub-heading called ‘Conclusions’.

The process of applying critical reasoning and constructing sound arguments is the normal activity that students should be applying when writing any normal assignment on any ‘normal’ module. This assignment is no different.  
How can you get a high grade on this module?
The grade you achieve on any module assessed using a conventional assignment or essay is determined by the following factors (in no particular order):

· the breadth of your reading

· the depth of your understanding

· the quality of the argument you construct in response to the question you are asked or the assessment task you have to complete.

On this module, although all three factors apply, the last is (self-evidently) of particular importance.  

The breadth of your reading

In general, the wider the reading that you are able to display in your answers, the better your grade is likely to be. Similarly, in general, the greater the range of different sources you use the better. Thus on any module if you just read and refer to one recommended text and a couple of websites, this is likely to be less impressive than if you read and apply information from a recommended website, the recommended texts and some appropriate academic articles (other things being equal).

The depth of your understanding

This module is assessed using methods that award higher marks to student work displaying abilities beyond simple memorisation of information or the collection of information and its subsequent regurgitation. To achieve high grades in your written work you must demonstrate that you understand the material you have collected and read. This is primarily achieved through the application of the information you have collected and understood to the task of answering the specific question you have chosen for the presentation and assignment.   

The quality of your argument
This final factor is really an elaboration of the second one.  Good answers or responses will go beyond regurgitation to the application of information in an analytical rather than a descriptive manner. High grades will be allocated to students who have shown the ability to make a critical assessment of the quality of the contents of the reading they have carried out on a module - see the Critical Writing material on this site: 

http://tinyurl.com/dmeyv
Finally, the highest grades will be awarded to students who do all of the above and go on to display evidence of an ability to synthesise information, theories and ideas through a process of reflection using independent thought to arrive at valid conclusions supported by relevant evidence in response to the question asked. In other words, high grades will be awarded to students who can demonstrate a mastery of the skills of critical reasoning. Those particular skills are dealt with explicitly on this module, but further clarification of what is meant by all of the other criteria above can be found in the document:

‘General Essay/assignment Assessment Criteria’ on the web-site at this address:

http://tinyurl.com/dmeyv
Assessment Criteria
Your assignment will be marked using a version of the feedback sheet located in Appendix 4 at the back of this handbook. This refers to the contents of a long, detailed document entitled Common problems with students’ written work. See appendix 4 for location details. Students who fail to read the ‘Common problems’ document carefully, well in advance of writing the assignment, and make little or no effort to satisfy its requirements are extremely unlikely to obtain a good grade on the module. 

Can you get assessment technique advice?
In the last few weeks of the semester, one session in class will be devoted to advice on how to get a high grade in the final assignment. In order to take part in that session you are required to submit a plan or outline of an answer to the following question:

Would the introduction of road pricing be capable of solving the traffic congestion problems currently being suffered by British industries?
This question is very similar in form to the kind of question that you will be required to answer in the presentation and assignment. You are required to write a plan of a possible answer to this question and e-mail it to the relevant member of staff delivering the module by a date that will be specified in class. You do not need to write an entire answer, only an outline. All you need to do is indicate how you would go about answering the question; the kind of information your answer would contain; how that information would be organised; what argument you would construct using that information and the conclusion you would (probably) come to. Your plans will not be discussed openly in class with other students. 


In the interests of reducing the number of free-riders who want to benefit from the work of others without making any effort themselves, admittance to the relevant session will be dependant upon your having submitted an answer outline to the relevant member of staff by the specified deadline. After you have e-mailed a copy of your plan, staff will send you a confirmation e-mail back. Please bring this copy with you to the relevant class as proof that you have completed this task.


If you fail to submit by the deadline, or fail to arrive with a copy of the confirmation e-mail, you will not be allowed to attend the advice session.

What is the recommended text?

There are a variety of useful books available on the market including:

Brown, N. & Keeley, S., (1997), Asking the Right Questions: A Guide to Critical Thinking, Pearson: London  (ISBN: 0131829939) 
Cottrell, S., (2005), Critical Thinking Skills, Palgrave: Basingstoke; ISBN: 1-4039-9685-7

Cottrell is particularly good on assessing the quality of arguments and evidence and a wide variety of source materials, while Brown & Keeley is excellent on the analysis of the various parts of arguments. 
You are strongly recommended to buy a book on this subject. It is not a topic that you can wing your way through by dabbling about on the Web. If you can only afford one book we would recommend purchase of the text by Cotterell.
How might you improve the effectiveness of your reading?  SQ3R. 

SQ3R is a directed reading technique that requires you to identify a question, or set of questions, that you need to be able to answer in a subject, before you begin to read a textbook, academic article, website or other source of information. The technique itself can be found in Appendix 3. I recommend that you use the technique from the very beginning of the semester as soon as you begin to carry out support reading each week to make sure that you have really understood the material delivered in class, and filled in the gaps left by the staff presenting the module. SQ3R is also extremely useful when you are revising the module content or preparing to write an assignment. 

Are there any other sources of useful learning materials?

There are two useful websites for this module. One contains all the usual material such as links to other sites with critical thinking material, copies of the module handbook and so on, and can be found at this location:

http://tinyurl.com/tlkdd
The second site includes material on the following topics (and others):

· Frequently found faults in student written work - grammar, logic, spelling, paragraphing etc.

· How to add quotations and references to assignments.

· How to add graphic images to word-processed documents.

· The construction of sound arguments

· Connections to a variety of other sites around the world containing writing techniques and tools.

· Rapid reading techniques

· Dyslexia test

· Presentation tips

· How to answer assignment and exam questions

· How to understand what exam and assignment questions are asking you to do.

http://tinyurl.com/dmeyv
Finally, if you go to the Business School website at this URL: http://www.staffs.ac.uk/schools/business/webpages/courses/maincourse.html
and use the module code BLB10057-2 ,you can also find a site for previous versions of this module. Although this material will not be referred to directly on the module, that site does contain a lot of information, much of which is useful and relevant. You are recommended to have look at that site and use whatever material you find of value. 
Reading/research advice

Electronic sources: The content of books inevitably lags behind events, and one of the titles listed above was almost 40 years old. Some of you will have found its inclusion in such a list shocking, but that is probably because you are in the thrall of the ‘new’ and ‘up-to-date’. This particular prejudice against anything that was written or discovered more than two or three years ago is absurd. Think about the ancient but still valid contents of disciplines like Physics or Chemistry, why should the principles of Critical Reasoning be any different? While the date of manufacture of piece of electronic equipment may well be a good indicator of the degree of sophistication of its technological content, the date of publication of a text is no indicator of its quality. 


Having said that, we are not arguing that all old books are better than all new books. Moreover, in dealing with the back ground research for the assessment tasks on this module you may find yourself in need of up-to-date data on, for example, a current issue in business ethics, if so, the University library can help because it has access to a very large number of on-line journals and the like through facilities such as the EBSCO database. If you are unfamiliar with those facilities, the staff on the University Help Desks will be able to help. You should be aware however, that many of the publications that you can access through these official web-sites and databases are non-academic in nature, and thus frequently unsuitable as a source of quotations, data and the like in formal academic essays and assignments. Indeed many are little better than popular magazines. This warning applies with knobs on to anything you access via the general Web. The vast majority of the material on the Web is unadulterated (albeit occasionally amusing) rubbish and has no use in an academic context. In general, if you use the Web you should only use material taken from University websites, because that will tend to be of a higher quality. British university websites always have 'ac' in the URL (as in ‘staffs.ac.uk’ for example) and American ones have 'edu' in the URL. If you find a site that is not a University site and are tempted to quote from it, our advice is to forget it. NB this is, of course, a generalisation. There are sites maintained outside the University sector, such as the IMF, the World Bank and so on, that contain relevant reliable and useful information. They are, however, few and far between. You can find further guidance on the use of material from the Web on this site:

http://tinyurl.com/dmeyv
If you are unsure how to assess the quality of a website for academic purposes you are strongly recommended to invest some time in completing the short training programme you can find at this address:

http://www.vts.intute.ac.uk/detective/
You would be well advised to concentrate most of your research efforts on material in academic texts, journals and website. If you become heavily reliant on non-academic sources, this will be extremely likely to show through in your assessed work and may drag your grades down. NB you will find that some of the electronic references below, such as those that refer to 'Ingenta' require a password. This can be obtained from library staff. 

In the instructions that follow I have been deliberately a bit vague about precisely what you have to do to find the material I am referring to. This is not because I think it is amusing to give you naff instructions, but because the layout of websites and databases and the methods by which you gain access to them, as you will already be aware, keeps changing! I do not control these data sources and am unable to predict when or how they are going to change. Consequently, rather than give you precise details that may be entirely incorrect and misleading, I am trying to give you general instructions that will enable you to work out how to make the final connections yourselves. 

The University has access to a large volume of electronic material. One of the quick ways into a large proportion of that material is through the E-journal list that you can find on the library catalogue, and the library also currently provides access to two databases that contain particularly useful publications. You need to find the bit of the University library website that allows you access to:

EBSCO Business Source Elite and EMERALD full text

NB if you have trouble locating these resources the library help desk staff are very helpful. 

Emerald fulltext

Click on the ‘search only my subscribed journal’ button when using this facility. The vast majority of the publications that we have from Emerald are of an acceptable quality.

EBSCO

This resource contains an astounding mixture of useful and useless publications. The following list indicates some of the titles that are of an acceptable quality. If you come across something else that looks like it might be useful but are unsure about its quality, staff will be happy to advise. 

NB the library does not own these titles outright, and consequently the list does change from time to time in an unpredictable manner. 

	Academy of Management Journal, 
	International Trade ForumBottom of Form



	Academy of Management Learning & EducationBottom of Form


	Japan Inc

	Academy of Management ProceedingsBottom of Form


	Journal of Business

	Administrative Science QuarterlyBottom of Form


	Journal of Business StrategyBottom of Form



	Advanced Management Journal
	Journal of Consumer ResearchBottom of Form



	American Journal of Agricultural EconomicsBottom of Form


	Journal of Economic Perspectives

	American Journal of Economics & Sociology
	Journal of Economics & Management Strategy

	Asian Economic Journal,
	Journal of Financial Research,

	British Journal of ManagementBottom of Form


	Journal of International Business Studies

	Brookings ReviewBottom of Form


	Journal of International Financial Management & Accounting

	Business Asia
	Journal of MarketingBottom of Form



	Business Economics
	Journal of Occupational & Organizational PsychologyBottom of Form



	Business Strategy Review,
	Journal of Personal Selling & Sales ManagementBottom of Form



	Challenge
	Journal of Social PsychologyBottom of Form



	Comparative Economic Studies
	Journal of World TradeBottom of Form



	Competition & Change
	Labor Studies JournalBottom of Form



	CPA Journal  
	Management Review,

	Credit Management
	Management ScienceBottom of Form



	Dispute Resolution JournalBottom of Form


	Marketing Management

	Economist
	Marketing ScienceBottom of Form



	European Business JournalBottom of Form


	McKinsey Quarterly,

	Europe-Asia StudiesBottom of Form


	Mid-Atlantic Journal of Business

	Financial Review
	Multinational Business Review

	Foreign Affairs
	Operations Research

	Global Finance Journal
	Organization Science: A Journal of the Institute of Management Sciences

	Harvard Business Review
	People Management

	Industrial & Labor Relations ReviewBottom of Form


	Public Administration ReviewBottom of Form



	International Economic Review,
	Sloan Management ReviewBottom of Form



	International EconomyBottom of Form


	Strategic Management Journal

	International Journal of Conflict ManagementBottom of Form


	T+D 

	International Journal of Organization Theory & BehaviorBottom of Form


	Technology Analysis & Strategic Management,

	
	World Trade


Referencing your sources: When it comes to using quotations from sources or generating reference lists in your written work, electronic sources are similar to text-books and other hard-copy sources, and they must be referenced using an appropriate approved format. If you do not know the recommended methods of constructing reference lists or adding quotations to your written work, you can find full details at this address:
http://tinyurl.com/dmeyv
Click on the link entitled Adding electronic quotations and references to your written work and do what it says.

Appendix 1
Student presentation assessment criteria xe "Group Appraisal"
Following each group’s presentation, the rest of the class will informally assess the group’s performance using these assessment criteria:

1. Clarity of presentation

How clear was the presentation? How successful was the group at getting you to understand what they were trying to say; at explaining their answer to the chosen question?

2. Group Performance

How successful were the individuals in the group at working together as a coherent, co-operative team? Was there an equitable division of labour? Did they give each other adequate mutual support? Did they appear to be interested in each other’s efforts?





3. Physical Delivery

How successful was the group at matching the suggestions for ‘body language’ and ‘team presentations’ described in the Presentation ‘Some quick tips’ document found on this site:

http://tinyurl.com/dmeyv
4. Visual Delivery


How good was the visual material used by the group? Was it clear, interesting, appropriately coloured and legible? Where OHP slides were employed, were they used in accordance with the suggestions detailed on the ‘Using an OHP’ document to be found described in the Presentation ‘Some quick tips’ document found on this site:

http://tinyurl.com/dmeyv
5. Verbal Delivery

How good was the verbal content and structure of the presentation? Was it clear, enthusiastically delivered, and did it generate interest in the audience? Was the way the group presented its argument(s) convincing and persuasive?
Your behaviour as an Audience

Please try to remember that most people find the task of speaking in public makes them very nervous. Be considerate and generous (within reason) when watching the presentation of other groups. Public humiliation is not one of the objectives of this activity.
Appendix 2
 Staff presentation assessment criteria
Each group’s presentation will be formally assessed by staff using the following criteria (NB the order of the criteria does not signify relative importance): xe "Assessment:Group presentation marking sheet"

xe "Group Presentation:Marking sheet"
1. Argument quality

Were the arguments the group deployed in order to answer their question, logical, sound and thorough? In other words:

a. Was the evidence offered relevant to the conclusions drawn, and did that evidence support the conclusions? 

b. Were most of the sources of the evidence of a suitable academic standard?
c. Had the group considered at least two different conclusions, weighed the evidence for and against the different viewpoints, chosen one conclusion and convincingly explained the reasons for their choice? 

2. Format

Were the arguments used supported with an appropriate selection of quotations, information and data from suitable texts or other sources? Did they use four or five pertinent quotations and/or data from more than one appropriate source that provided supportive evidence for, or illustrated the arguments they were using in answering their chosen question?
3. Depth of knowledge
Did it appear that the group members had done a reasonable amount of reading around the particular subject?  Did they appear to have used a variety of different sources, or did they appear to have done no more than read a handful of articles, or a book chapter?

4. Preparation
How well did the group handle criticisms, objections or counter-arguments presented by the audience?  
5. Persuasiveness

How persuasive were the group’s argument?

Appendix 3
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SQ3R

SQ3R

You have probably had the experience when reading, of realising that you have turned over the last few pages

without taking anything in. You thought that you were concentrating, but looking back at what you have read, you

find that you can hardly recognise anything after the first few paragraphs! This does not necessarily mean that

you are incapable of concentrating, or have a reading disability, or even that you have a memory like a sieve. It

happens to everybody. It is very common for people’s minds to go into neutral within thirty seconds of starting to

read a piece of text. This is particularly likely to happen if you sit down with no other reason for reading than a

thought like:

‘Assessment is looming, I don’t want to, but I really must read 

something

 about....’  Nuclear Physics, Quantity

Surveying, Underwater Basket-weaving, Management Accounting, or whatever the subject is that you are feeling

anxious about.

Your subsequent inability to take anything in is the result of a failure to read 

actively

 with a specific, achievable

objective in mind. Being active when reading doesn’t just happen, it has to be planned, encouraged and practiced.

SQ3R is an effective method of structuring your reading so that it is more active, more purposeful and much more

productive. SQ3R stands for :

Using the Technique 

:

SURVEY

Have a quick look through the book (or chapter or article) to see what it is about, and what you can expect to get

out of it. You may also find it helpful to survey the list of contents and the index.

QUESTION

Have a look at the topics covered in the module that you are working on. Choose a topic to focus on, and memorise

the questions listed under that heading.

READ

Armed with those questions, reading is easy. All you have to do is skim-read quickly up to the sections in the text

where you think material relevant to your questions is likely to be located, then slow right down and read those

sections particularly carefully, perhaps making a few notes, sketching one or two diagrams, doing some

calculations to make sure you understand them and so on. As soon as you have answered all of your questions, get

out of the book/article as fast as you can. Printed words have a habit of sucking in the unwary reader and wasting

their time. Don’t read more than you have to.

RECALL

Go back to the module content questions and try to answer those for your chosen section 

without

 looking at the

book/article or any notes you may have made

. You will soon find out what you have learned from the above activity,

and what you need to spend more time on.

REVIEW

Go back to the book/article to check that your answers are right. Go over the things you have got wrong or

couldn’t answer. Don’t get trapped by the words again, just dip into the relevant bits.

sq3r1/2602/J. Ramsay

SURVEY

QUESTION

READ

RECALL

REVIEW


 Appendix 4
Feedback

Student Reg. No.:______________________
  Module:_______________________

Date: ________________________

Marker:_________________________

At various points throughout the attached copy of your work I have hand-written numbers in the margin. These refer to flaws in your submission. The titles of the flaws are listed overleaf and you can find full details of each in the document entitled: ’Common problems with students’ written work’ that is stored under the heading of ‘Writing techniques’ on the website:

http://tinyurl.com/dmeyv 

This website is specified in the module handbook and was referred to in class throughout the relevant semester. 

If you address the faults in your work that these comments highlight and avoid repeating them in future, you should be able to significantly improve the quality of your written work.

Overall comments:
Common problems in the written work of students

1. Answer planning and technique

1.1 Poor allocation of effort to the set tasks

1.2 Failure to answer the questions asked

1.3 Overly descriptive answers

2. Answer Structure

2.1 Poor introductions

2.2 Poor conclusions

3. Answer format

3.1 Inappropriate choice of writing format

3.2 Inappropriate layouts – lists & paragraphing

4. Use of the literature

4.1 Insufficient evidence of reading

4.2 Failure to specify sources of evidence

4.3 Poorly integrated or applied quotations, diagrams or data

4.4 Inappropriate referencing formats

4.5 Unacceptably vague or general references

4.6 Inappropriate references to search engines etc.

4.7 Excessive reliance on non-academic sources

4.8 Incorrect reference list formats

4.9 Redundant definitions

5. Writing Style

5.1 Inappropriate non-academic writing style

5.2. Inappropriate first person singular style

6. Punctuation, spelling and grammar

6.1 Poor overall quality of your written English

6.2 Inappropriate American-English vocabulary

6.3 Unwise dependence on spellcheckers

6.4 Failure to master the use of apostrophes

6.5 Random capital letter usage

7 Reasoning skills

7.1 Conclusions or statements with inadequate or non-existent supporting evidence

7.2 Conclusions or statements with irrelevant ‘supporting’ evidence

7.3 Conclusions contradicted by the offered ‘evidence’

7.4 Failure to discuss problems of uncertain causality

7.5 Misidentification of causal relationships



Appendix 5
Student Assessment Record Sheet

Please read these brief instructions before you begin to fill in the sheet. We would like you to rate the group’s performance by referring to this scale:
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dump       pretty naff       good       outstanding


and writing an appropriate number in each of the five boxes below. NB there are several sets of boxes, one for each of the different groups whose presentations you will be assessing over the course of the module. Once you have filled in a row of boxes for the group, tear the strip off with your score on it. Please start with the row at the bottom of the page.
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